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BRAILLE AUTHORITY OF NORTH AMERICA 

To Meet in San Diego

It is again the good fortune of CTEVH to have the Braille Authority of North America (BANA)

participating in our conference.  The Spring BANA meeting is officially set for March 31, April 1-

2,1996.

Many BANA members will be leading or participating in CTEVH workshops prior to their Spring

meeting.  CTEVH welcomes and appreciates the opportunity to meet with and share ideas with

BANA members.  Of particular interest will be the workshop on the Unified Braille Code project,

led by Darleen Bogart of the Canadian National Institute for the Blind.

CTEVH members are permitted to observe the BANA Board Meeting by prior arrangement only.

This can be achieved by contacting Hilda Caton or Fred Sinclair.

Article II of the BANA By Laws states:

The purpose of BANA is to promote and to facilitate the uses, teaching, and production of braille. 

Pursuant to this purpose, BANA will promulgate rules, make interpretations and render opinions

pertaining to all provisions of literary and technical braille codes and related forms and formats of

embossed materials now in existence or to be developed in the future for the use of blind persons

in those countries served by BANA.

In exercising its function and authority, BANA shall consider the effects of its decisions on other

existing braille codes, forms and formats; ease of production by various methods; and

acceptability to readers.

Member organizations of BANA include:

American Council of the Blind

American Foundation for the Blind

American Printing House for the Blind

Associated Services for the Blind

Association for the Education and Rehabilitation of the Blind and Visually Impaired (AER)

California Transcribers and Educators of the Visually Handicapped

Canadian National Institute for the Blind

Clovernook Center: Opportunities for the Blind

National Braille Association, Inc.

National Braille Press

National Federation of the Blind

National Library Service for the Blind and Physically Handicapped, Library of Congress

Associate Member: Royal New Zealand Foundation for the Blind

At the first general session of the 36th CTEVH Conference, seven transcribers and educators

received Katie Awards.  A total of $2000 was awarded.  The recipients and their grant projects

were:

Colette Antoine, Grass Valley

Computer software for preschool children.

Tracy Lynn Hallak, Fullerton

Partial fees for college courses.

Maxine Hulsing, Sacramento

Partial fees for college courses.

Judith Ann Lutenske, Watsonville

Partial transportation to a accompany a blind student attending Close Up Program in Washington,

D.C.

Barbara MacQuiddy, Nevada City

Purchase of fax modem and partial fees for college courses.

Yvonne Rodriguez, Port Huenene

Partial fees for college courses.

Richard Ruhe, Escondido

Partial fees for college courses.

The CTEVH Board of Directors and the members of the CTEVH-Katie Sibert Memorial

Scholarship Committee again congratulate each of our 1995 winners.

Generally Speaking

POKADOT for IBM-Compatible Computers

HELP VIA INTERNET

Free help for equipment problems in using Pokadot is now available over the Internet in addition

to help via telephone and mail.  My Internet address is

lend@pacifier.com

The advantage of Internet is that there is no long distance charge and you can leave a description

of your problem in my Internet mailbox at times when I may not be immediately available. 

However, there may be a delay of a few days in my answer because I cannot promise to check my

mailbox every day.  It is particularly advantageous for users who are outside of the United States.

Remember that the above help is only for equipment problems.  For problems in use of the

program you should continue to call the four braille consultants who are listed in version 6.02 of

the Pokadot program.  The list was also printed in the Spring 1995 issue of the Journal.

INDENTING

If you need to braille more than a couple of lines which must be indented and want word wrap to

be effective it pays to use the special indenting function.  The procedure is as follows:

An indentation to cell 3 is preprogrammed in Pokadot.  If that is what you want to use then you

can skip the steps in the next paragraph and use Ctrl(F2) as described afterwards.  For any other

amount of indentation proceed as follows:

From the Main Braille Menu

Press (F2) for edit options

Press (L) for left margin

Type the number of the cell at which the indented lines should start, then (enter). (This specifies

the cell only, but does NOT activate the indentation itself.)

Press (ESC) to return to the Main Braille Menu

Press (Fl) for the braille input screen

When you come to the paragraph that is to be indented press Ctrl(F2) to activate the indent

function.  Note that the middle dot in the three dot symbol in the lower right corner of the screen

moves to the right to remind you that you are now in "indent" mode.  Use the space bar to indent

the first line as desired.  When you come to the end of the line word wrap will now automatically

indent all subsequent lines.  Note that it will NOT cause the first line to be indented.  To stop

indenting press Ctrl(F2) again to return to normal word wrap mode.  The middle dot in the lower

right corner will move to the left again.  Note that you can also set the right margin at any value

desired at the same time you are using the indent function.

If your objective is to provide a wider left margin for ALL of the file it is not advisable to use the

indent function of Pokadot.  Instead you should ask that the left margin for the embosser be reset.

SOURCE - Pokadot 6.02 is available from the National Braille

Association, 3 Townline Circle, Rochester, NY l4623-2613 for $5.

Specify disk size needed.

Len Dozier

4400 NW 151st Street

Vancouver, WA 98685

Tel.  (360) 574-6167 (Note new area code)

JAC Master Calendar

Congratulations to Joint Action Committee, on its 15th Anniversary Year!!!  For 15 years,

organizations have worked together to further the needs of blind and visually impaired persons! 

Let's look forward to the next 15 years!

Ongoing Events

Family Visions - Held the last Thursday of each month, this is a support group for families with a

visually impaired member.  Group meets at the Blind Children's Learning Center.  Contact Karin

Crilly, (714) 573-8882 for further information.

March

- Inspiration and Innovation: Helen Keller and the American Foundation for the Blind, is an

exhibition presented by AFB and sponsored by Xerox Corporation, which will mark the 75th

anniversary of AFB.  Exhibition will present graphics, video and audio components, and historic

photographs, telling the struggle of blind Americans to take their place in society.  Washington,

D.C., through April.

19-23 - Technology and Persons with Disabilities, is a conference sponsored by California State

University, Northridge.  For information, call (818) 885-2578.

24  - Foundation Fighting Blindness Vision Awareness Fair, beginning at 10:00 AM at the

University of California at Berkeley, School of Optometry.  Day will be devoted to learning about

up-to-date research on RP, macular degeneration, Usher's Syndrome, as well as about low vision

aids.  Contact Pat Cameron, (510) 672-2111. Event is free of charge.

28-30 - CTEVH 37th Annual Conference entitled "Sailing with the National Agenda", to be held

at the San Dlego Princess Resort, San Diego, California.  Contact Lois Mulcahey, Registration

Chair, at (619) 225-3602, for further information.

28 - SCAER wine and cheese reception at CTEVH, from 3:00 - 5:00 PM.

29 - Joint NCAOMS and SCAOMS meeting for conference planning - date and time TBA

29  - Southern California Conservatory of Music presentation at CTEVH.  Richard Taesch and

Grant Harrocks will be presenting, and giving an update on the Conservatory and their new

academic program teaching music to children.  Joining them will be Bettye Krolick of CTEVH,

Sandy Kelly of the Library of Congress, and Carol Tabis of Francis Blend.

30 - JAC and LIDAC joint meeting during the last session of CTEVH in San Diego.

April

11-13 - Washington State Vision Conference, in Seattle, Washington.  For further information

contact Joan Christensen, (206) 589-7841.

 18-21 - CCB Spring Conference to be held at the San Jose Hyatt on 1st Street.  For further

information, contact the CCB office, at (800) 221-6359 or (818) 557-6372.

May

4 - SCAOMS meeting from 9:00 - 12:30 in the Cal State LA Student Union.  Dennis Lolli will be

speaking on deaf-blind and orientation and mobility.  Second half of the meeting will cover

national issues for Division 9 of AER. 

17 - NCAER Annual Awards Banquet, to be held at the Golden Gateway Holiday Inn on Van

Ness, from 6:00 - 9:00.  Contact Barbara Maher, at (415) 328-5022 for details.

18 - NCAOMS Meeting from 9:00 AM - 12:00 Noon.  Topic and location are TBA.

19 - JAC "Musicale," to be held at the Southern California Conservatory of Music, new facilities

at 245 Brookshire Drive, La Canada (near the Rose Bowl).  For further information, call (818)

676-6554.

June

1 - Tentative date for SCAOMS walk-a-thon to be held in Newport Beach.

1 - 5th Annual CAPVI Parent/Professional Workshop, to be held at Coyle Avenue School, 6330

Coyle Avenue, Carmichael, CA.  The Keynote speakers will be Jack Hazekamp and Sally

Mangold.  Free childcare will be provided.  Cost is $15 per family or $10 per person.  Contact

Joni Patche at (916) 927-8926, Cathy Kennedy at (916) 483-5228, or Joanne Claytor at (909)

945-5619 for further details.

- Inspiration and Innovation: Helen Keller and the American Foundation for the Blind, is an

exhibition presented by AFB and sponsored by Xerox Corporation, which will mark the 75th

anniversary of AFB.  Exhibition will present graphics, video and audio components, and historic

photographs, telling the struggle of blind Americans to take their place in society.  St. Louis, MO,

through July.

July

20-24 - AER International Conference, to be held at the Adam's Mark Hotel in St. Louis,

Missouri, will be sponsored by the Missouri Chapter of AER.

August

- Inspiration and Innovation: Helen Keller and the American Foundation for the Blind, is an

exhibition presented by AFB and sponsored by Xerox Corporation, which will mark the 75th

anniversary of AFB.  Exhibition will present graphics, video and audio components, and historic

photographs, telling the struggle of blind Americans to take their place in society.  One Market

Plaza, San Francisco, CA.

17-20 - Visions '96 Conference, at the Washington Hilton and Towers, 1919 Connecticut Avenue,

NW Washington, D.C. Event sponsored by the Foundation Fighting Blindness.  Contact (800)

683-5555.

November

1 - 3 - CAOMS Statewide Conference at the Travel Lodge on Harbor Island, San Diego.

POSITION OPENINGS

The California State Department of Education invites qualified individuals to apply for the

Superintendent position at the California School for the Blind, located in Fremont, California. 

The Department is seeking an educational leader with strong management and leadership

skills.  Candidates must possess or be eligible for a California Administrative Credential and have

an earned Master's or Doctoral Degree in Special Education or a related field.  Experience with

administration, supervision and teaching in programs serving visually impaired, deaf/blind, or

visually impaired/multi-handicapped individuals is required.  For further information, call Dr.

Ronald Kadish, Director of State Special Schools and Services Division, (916) 327-3850.  Salary

range: $71,616 - $78,960 Annually.

PRODUCTS

AFB  1995-1996 Guide to Toys for Children Who Are Blind or Visually Impaired; the third

edition of this guide is available from AFB, and contains listings of commercially available toys

appropriate for blind and low-vision children of all ages, as well as for adults with visual

impairments who wish to participate in play with sighted children.  Guide arranges toys in

categories.  Free copies available in full-color print or audiocassette by calling AFB Information

Line, 1 (800) 232-5463.

The National Agenda for the Education of Children and Youths with Visual Impairments,

Including Those with Multiple Disabilities is a booklet which sets forth a plan of action for the

future of the education of children who are blind or visually impaired.  Document outlines eight

goals for improving the educational services to students who are visually impaired, with national

and regional strategies for achieving these goals by the year 2000.   Single copies are free to

individuals through the AFB Information Line: (800) AFB-LINE (232-5463).  Bulk copies are

available by contacting AFB c/o the American Book Center (718) 852-9873.

The Hoyt-Akeson Selected Readings in Pediatric Ophthalmology, is a desk reference for use by

educators, medical professionals, and parents of children who are visually impaired.  Contained

are journal articles on the most commonly encountered pediatric eye diseases.  Available for

purchase from Blind Babies Foundation, 1200 Gough Street, San Francisco, California 94109,

(415) 771-5464.

"Please send submissions for the JAC Master Calendar to Pat Leader, 1126 Lincoln Court, San

Jose, CA 95125-3545;call (408) 979-0642 (H) 259-2570(W).  Submission deadline will be April

30th, for May 15 th publication.

J.A.C. Directory Order Form

The J.A.C. Directory of Services and Products for the Visually Handicapped in California is a

listing of organizations and companies within the state of California, and some extending

nationwide, which provide a variety of services, products, support groups, training and more!

Name____________________________________Affiliation__________________________

Address_____________________________________________________________________

Phone Number____________________________________

Number of Directories___________________X $15.00               ________________

Number of Binders__________________       X $2.50                 ________________

                                                                        TOTAL:               ________________

FORMAT: _____Regular   _____Large Print

                  _____Braille    _____DOS Formatted Disk

________I am interested in receiving notification of updated entries.

Please make checks out to JAC or Joint Action Committee.

Joint Action Committee thanks you for your donation.

SEND ORDERS TO: Pat Leader, Editor,  2517 Marsha Way,  San Jose, CA 95125-4030

Comments on Unifed Braille Code

To:  UBC Committee II

From:  Stephen Phippen

Date: 9/10/95

Subject: Some More Statistics

Here are some more figures: I have added a school maths book sample to the higher maths book

sample. (I have also adjusted the figures of the first example because I had inadvertently included

line feeds in my character count, which I have now excluded.) The second example is

embarrassingly short but this is all I had time for, for now.  I think it was fairly typical (simple

algebra), but you will have to take my word for it (or not!).  I will continue in this direction (even

only if for my own benefit) and do the same analysis for chemistry and computing samples.

UBC Test Analysis

Higher Maths Book

                       UBC       UK           UBC Increase

Lines               106         99             1.07   7%

Characters       3239       2938          1.10  10%

Maths Chars    948         782            1.21  21%

Text Chars       2291       2156         1.06   6%

         School Maths Book

                          UBC       UK          UBC Increase

Lines                  24          23            1.04   4%

Characters          665       666           1.00   0%

Maths Chars      328        349          .94      -6%

Text Chars          337      317      1.06     6%

^   ^   ^

 To: Members @ homer.louisville.edu of @ homer.louisville.edu the @ homer.louisville.

edu IJBC2 @ homer.louisville.edu Forum @ homer.louisville.edu

From:    EmersonFoulke @ homer.louisville.edu

Subject: <none>

Date:    10/08/95 Time: 3:46 PM

I just read the contributions of Marcia Liebowitz to the UBC2 Forum that were forwarded by

Abe.  She raises serious issues that have been and will be raised by others.  The members of

Committee II have also given them prolonged and serious consideration.  Marcia raises the

possibility that practicionners in technical fields such as Mathematics, Chemistry, Computer

Science, and so forth, be allowed to use different Braille codes that have been specialized for

specific fields.  If the Braille community decides to do that, we will no longer have a Unified

Braille Code.  What will be left is a literary code to which a few symbols have been added.  If this

is the decision the Braille community ultimately makes, we will, of course, abide by it, but I hope

that when all is said and done, we will have accomplished more than that.

Marcia mentions the difficulty that will confront transcribers and readers when they encounter text

written in a code that is unfamiliar and quite different.  I know the feeling. I have read text written

in an unfamiliar code, and at first, the task ahead seemed quite formidable.  However, it turned

out not to be so formidable, after all.  It may be like the problem people think they will have when

they are asked to consider switching to the metric system.  But if the change is made, they get

used to it sooner than they thought they would.  When the UK switched to the decimal system for

their coinage, many of the people I talked to said that the new coins would be hopelessly

confusing, and a few said they would simply refuse to use the new coins.  However, those

complaints did not seem to last very long, and I haven't heard any complaints lately.

^   ^   ^   ^

From: Marcia Leibowitz

To: Members of UBC Objective II and Observers

Subject: Exact Transcription

First, I'd like to thank Joe for his welcome and his prompt response to my inquiries.  I'd like the

liberty of addressing some of these issues again at a later time.

In JS5628A item 2, the letter sign was omitted in "C:\.  I agree with Joe when he states that it is

redundant, however, we are about to approach the transcription of Chemistry and other higher

Mathematical codes.  These sciences are very exacting and the transcription must also be exact.  If

the code requires a symbol, letter, indicator, etc. - redundant or not - it must be included.

Through the many years of transcribing material, I have found that much of the materials

transcribed I did not understand.  This is possible only by strict adherance to the code that you are

working in.  Humans are strange creatures, and if given the opportunity, they will change a code

to suit what they envision as their present needs.  I have found that if people are given the right to

change anything within the code because it is redundant, they will take two steps forward (or

backward) and change other things that, in their opinion, are also redundant.

If anything is accomplished by the introduction of a new code, I hope that it will be the

elimination of all the exceptions that we have dealt with over the years.  For a braille code to be

capable of portraying an exact science, it too, should be exact and consistent and we should be

willing to adhere to the rules of the code.

^   ^   ^

To: Members and Observers UBC Committee II

From: Marcia Leibowitz 

Subject: Chemistry

I would first like to take this opportunity to compliment Tony Cooke on the approach being taken

in New Zealand to introduce the UBC to readers, teachers and transcribers.  I sincerely wish that

we could do the same here in the United States.  I too, (as a transcriber) would like to provide

braille to our users in a form that is clear and acceptable.

I have been requested to express opinions on Chemistry as it relates to the UBC.  Unfortunately,

when I was asked to serve in this capacity, I was not aware of the fact that dropped numbers and

Nemeth Code were forbidden for discussion.  All of my experience deals with the use of the

Nemeth Code and the proposed BANA Chemistry Code.  I have been very pleased with the

clarity and compactness of both of these codes.  It is difficult to reconcile my mind to the fact

that, not only is my code being taken from me, but I am not even supposed to argue the benefits

derived from it.  I have been trained to adhere strictly to the present codes, and so all of my

suggestions would revolve around them.  The changes suggested for mathematics and the

technical codes are so new and different, and so unfamiliar, that I feel that even after all these

years, I am in a non-English speaking country dealing with a foreign language.

As Stephen Phippen suggested, Chemistry (being so highly technical and spatial) may not adapt

readily to the UBC.  The problem I have with excluding it and stating that people will use the

codes they are familiar with, is that:

1.  In the United States we have been using the BANA proposed code for Chemistry and it is

based on the Nemeth Code with dropped numbers.

2.  If in fact the UBC is permanently adopted, how would any new transcriber learn the required

Nemeth and Chemistry Codes?

3. If Chemistry as well as music is excluded, are we not goingback to several codes?

4. Is it really feasible to use linear UBC notation for portions of the Chemistry transcription and

then to allow individuals to revert to higher codes, now familiar to them, which again would be

different from country to country.  It seems this would present the possibility of different types of

notation within a single document.

Am I understanding correctly?  Is the gentleman from the UK suggesting that we now adopt a

new ASCII code?

It seems to me that on the one hand, we are being told that there is very little change and it would

be easy to learn the new ways, and on the other hand, everything - most symbols and ASCII - are

being considered for change.  How could we possible reeducate all of our readers, teachers and

transcribers and recertify every transcriber beginning with Literary transcription?  Also what

would be the cost to provide education and recertification in each country?

A Teacher's Perspective on the Unified Braille Code

by Anna Lee Braunstein

(Teacher of students with visual impairments, San Juan Unified School District)

January 17, 1996

Purpose:    Started in 1991 by the International Council on English Braille, the UBC's intent is to

take the many braille codes and make one consistent code for any English speaking reader to use.

The codes under consideration are literary, Nemeth (mathematics), and computer.  The countries

involved are the United States, United Kingdom, Australia, South Africa, Canada, and New

Zealand.  There are six committees which make specific proposals, develop the codes, and write

transcribing rules.

Joe Sullivan, a leading member of the committee, made these comments in a speech about the

UBC in 1995.  "In summary, then, I envision braille evolving towards a lowering, removal or at

least moving of the barriers between different codes, to the point where no broad areas, beyond

the base codes for natural languages, remain separate.  Special codes will still be used, however,

in some narrow areas.  Braille conversion in both directions will increasingly be automated, and

will not require human braille experts in simple cases.  Yet those expert workers, while also using

semi-automated methods themselves, will be increasingly in demand to handle more complex

cases.  Through it all, braille will retain its essential character, continuing to meet the needs of its

readers, including the new challenges of literature and environment, just as it has for over 150

years.  Those of us involved in the design process will go along for the ride, and continue to

imagine that the steering wheel is firmly in our hands."

Communication on UBC is primarily via e-mail with international meetings held periodically. 

There are two levels of involvement, those who are actively developing the system and observers

who follow the activity via the Internet but do not contribute to the discussion.

Assessment of the proposed changes is done by consumers and transcribers selected throughout

the participating countries.

Proponents include the National Federation of the Blind and the Braille Authority of North

America.  In opposition are the American Council of the Blind, the National Braille Association

and the Braille Revival League of California.

Controversies:

1.   The UBC proposes eliminating several literacy signs, including the to, by, com, ble and dd and

the sequencing of with, for, and, of, and the. Opponents to this proposal include some adult

readers and some transcribers.  Other changes to the literary code are also proposed.  This area is

the least controversial and has more supporters than opponents.

2. The major changes in the Nemeth Code, primarily the elimination of dropped numerals, is

highly controversial.  This  issue is pitting Dr. Abraham Nemeth, developer of the code and a

mathematician, and his supporters, including most members of the ACB and many transcribers,

against leading members of the committee.  Dr. Nemeth is a member of the UBC founding

committee.

Reading advanced mathematical symbols in braille has always been an involved process. Some

people wish to duplicate the print as much as possible, while others are not interested in non

mathematical details, ie, font.  The argument between the use of lower case numerals and special

math symbols versus upper case numerals and new symbols is very complicated.  Dr. Nemeth has

presented long, detailed demonstrations of the effects of each braille code in reading mathematical

problems and formulas.  Each side believes its system will make braille reading easier.

3. The third area of concern is procedural.  Initially, open discussion was the general process of

decision making.  Currently, opponents, mainly Dr. Nemeth, are being restrained from arguing

their views.  The committee is no longer allowing discussion of dropped numbers or of Nemeth

Code.

4. The UBC was sent to evaluators, consumers, transcribers and educators in the spring of 1995. 

The evaluation is proceeding while opposition grows.  This is causing alarm among the opponents

and concern by some observers.  The replacement of the existing codes with a new system lacking

detailed and thorough assessment would have dire consequences on the use of braille.

Current status:

In November 1995, Chris Gray, the BANA representative of the ACB, formed a new committee

to "redraft objectionable portions of the current Committee 2 report and present a reasonable

alternative as a part of the discussion surrounding a Unified Braille Code." This alternative will

include the use of dropped numbers and be similar to the Nemeth Code.

While both sides support a unified braille code, there are many areas of broad disagreement. 

There may even be other codes developed for such disciplines as chemistry, delaying the UBC

purpose.  I believe that application of this new code is not in the foreseeable future.

LET'S SHARE RESOURCES

TEACHING POSITIONS AVAILABLE

Several teaching positions may be available in the West Contra Costa Unified School

District (San Francisco East Bay area).

Summer School, June 15-July 19, 1996

Positions: 0 & M Specialist

VI Teacher, Special Day Class

VI Teacher, Itinerant

School Year, 1996-97

Positions:  VI/O&M Specialist, Itinerant

VI Teacher, itinerant, part time

For more information contact Sue Loy, Natalie Knott, Jean Olmstead, or Karen

Yamamoto at the March conference or call 510-222-1432 during school hours.

Phone Services for People with Disabilities

For the past year I 've been working on phone skills with Dave, a blind 16 year-old who uses

a wheelchair and has about 10% use of his right hand and 95% use of his left.  Since the

combination of his impairments interfered with independent phone use, I called the Deaf and

Disabled Services (DDS) of the local phone company, the number of which is located in the

front of the phone book.  They sent me a brochure with a simple form to be completed by

a doctor to verify the customer's condition.

With the completed form, I met Dave and his mother at the local DDS office. The staff was

extremely helpful and understanding. I explained clearly Dave's abilities and problems with using

phones.  Since Dave virtually has use of only one hand, I mentioned that perhaps a headset

might make it easier for him to use the phone.  He was given the headset and a speaker phone. 

His voice is soft, so he was also loaned a lapel mike which can be returned if he can use the

system effectively without it.

The DDS equipment is loaned to people with impairments free of charge and to be returned if the

person leaves the area.  If it's difficult for a person to visit the office, equipment can be sent back

and forth via a carrier service--again at no cost to customers.  Phones with large-type numbers on

the buttons are available to those with low vision.

Dave's speaker phone was designed for people with disabilities.  It has a remote on/off control and

can also be hooked up to several switches, such as sip or pillow switches.  Eighteen numbers can

be programmed into the memory button system. 0 (operator) is programmed into the first button. 

Once the machine is turned on, it will automatically dial 0 if another button is not pressed within

five seconds.

Dave was very excited about getting a phone for his use and being able to call his friends from

home independently, but first we had to practice with the system at school.  Since he learns by

repetition, we spent the next two weeks orienting him to the system without plugging in the

phone.

Dave recently made his first calls and we learned that, because of his impairments, the five-second

delay was too short for him.  I called DDS, explained the situation, and asked if the delay could be

extended to allow him adequate time to dial numbers independently.  I was told that was a

possibility.  As of this writing, a DDS representative will be making arrangements to visit Dave

and me.  My understanding is that she will evaluate the system and fine-tune it more specifically

according to Dave's individual abilities.

This is my first experience with the DDS office.  I've been impressed by the thoughtful

knowledgeability of the office staff and by the fact that the special phone systems can be tailored

to the individual needs of the customers.  I'm also delighted that Dave will, like other teenagers,

be able to call his friends independently; I'm sure this will enhance the quality of his leisure time.  I

strongly recommend taking advantage of this service for students who can benefit from being able

to use a phone for both safety and social reasons.

--Jean Olmstead

Optacon to be Discontinued

TeleSensory regretfully announces that it will be discontinuing the Optacon as of December 31,

1996.

As many of you know, the Optacon was the first product available which permitted blind people

to read a wide variety of written materials with independence and privacy.  Inspired by his blind

daughter, John G. Linvill led a team of Stanford University researchers to invent the Optacon -

short for Optical to Tactile Converter.  The Optacon "reads" printed material through a hand held

scanner and simultaneously reproduces the image on an array of vibrating pins.  By placing the

index finger on the array, the user tactually perceives the vibrating image.

In 1970, convinced of the Optacon's importance to other blind people, Dr. Linvill founded

TeleSensory Systems, Inc., later renamed TeIeSensory Corporation.  Dr. Linvill still serves as

TeleSensory's Board Chairman.

After more than twenty-five years and production of nearly 20,000 units, technology has

overtaken the Optacon.  Optical character reading devices, combined with low cost speech

synthesizers, have proven to be the preferred access device for most blind users.  Current Optacon

sales total less than 100 units per year, most of which are outside the United States.

These low volumes have made it increasingly difficult to locate reliable sources of parts and

materials for continued Optacon production.  Training is also becoming more difficult with the

decrease in number of Optacon trainers and users.

TeleSensory has made a "last buy" of critical parts, in quantities sufficient to supply finished units

for approximately 12 months and to support the installed base until the turn of the century.

Although sales have declined, there are still many staunch Optacon users and supporters.  In order

that the Optacon continue to be available for a number of years, TeleSensory is seeking

opportunities for assigning all technology rights to another organization, without profit or

continuing benefit to itself.  Interested parties should contact Yakov Soloveychik, TeleSensory's

Blindness Products Division General Manager at 415-960-0920.

Transcribing Mariners Want To Know

The Transcribing Mariners  would like to know if CTEVH or any group in California keeps

accurate information on computer equipment, programs and embossers that are being used by

schools or transcribing groups in the state?  Our thought is that many groups will be purchasing

new equipment in the future or updating programs.  It would be very helpful to check with a

group that is using the same items to determine the quality and capabilities and any problems that

they have experienced.

We did receive a copy of the listing of California Transcribers 1995-96 that was sent out by the

Department of Education but the listings for equipment and software used was very general.  Do

you know of any source that would have this type of compilation?  It would be a good way to

exchange ideas and improve the efficiency of braille production.

If you can help, please contact Bob Scheibach, Transcribing Mariners, P.O Box 4232, San Rafael,

CA 94913.

Chairperson for the Braille Transcribers of Humboldt is Pat Welsh, 121 Cookhouse Spring Lane,

Fieldbrook, CA 95519.  (707) 839-0643.  They are proud to announce that they recently received

the Literacy Award from Humboldt-Del Norte Reading Council International Reading

Association.  They also were recognized for their service by the American Action Fund for Blind

Children and Adults.  They continue to offer brailling services for individuals, and find it a

struggle to raise enough funds to keep their office open.  They provide their services at no cost to

their clients and need to find funds for materials.  It is relatively easy to raise money for a specific

item (machines, etc.), but organizations are reluctant to donate funds for necessary organizational

expenses such as rent, paper, etc.  They would appreciate any suggestions from other groups.

The contact person for the Recording for the Blind & Dyslexic is Carol Smith, Executive

Director.  Vice-Chair Irene Nevil will become Chair on July 1, 1996.  They are now providing

recorded textbooks for primary grades K-3 in addition to grade 4 through post-graduate level.

Sacramento Braille Transcribers, Inc. - Marianne Barnes received her Library of Congress

certification in Literary Braille.

Pomona Valley Transcribers Guild -- Peg Bolinger received her Library of Congress certification

in Literary Braille.

Volunteers of Soledad on-going services:  providing audio recordings and repairing 

braillewriters.

Beach Cities Braille Guild -- Janet Still was awarded an Honorable Mention Award from Wells

Fargo Bank as "one of a select group of employees who have distinguished themselves through

meritorious community work."

CompuBraille has elected new officers: Sandy Shubb, President; Joyce Stroh, Vice President;

Joyce Burton, Treasurer; and Jeanne Brown, Secretary.  Contact CompuBraille for embossing

service at 2491 24th Street, Room 8, Sacramento, CA 95818; Phone (916) 452-6189; FAX (916)

452-9140.

New officers for Mt. Diablo Transcribers:   President, Kenneth Henry; Coordinator, Betty

Osborne; Vice President, Millie Day;   Treasurer, Mary Ann Schlindler.Penny Blanchard and

Augusta Hutchinson received their Library of Congress certifications in Literary Braille.  They are

now doing Large Print only for their students.  However, all of their materials are available for

loan at no cost.  They are pleased with CTEVH and the information made available to them.

^   ^   ^   ^

Braille Classes Available

Sacramento Braille Transcribers, Inc: Classes in Literary Braille, Jo Ann Noble, instructor. 

Classes are held at 2791 24th Street, Sacramento, Ca 95818.

Golden Gate Transcribers, Inc.: Classes in Literary Braille, Winifred Downing, instructor; held at

1351 42nd Avenue (Principal Center), Room 1 - Second floor, San Francisco, Ca 94122.  For

more information please contact Evelyn Daiss, 1466 44th Avenue, San Francisco, CA 94122-2929; (415) 566-1641.

Mt. Diablo Transcribers: Classes in Literary Braille, Betty Osborne, instructor; held at 1700 Oak

Park Blvd., Room B#1.  For more information call (510) 937-5173.

^   ^   ^   ^

Interesting Transcriptions

Braille Institute has the following transcription available: Dicey's Song, by Cynthia Voigt,

copyright 1983; 5 volumes, $82.20.  Send order to Braille Institute Press, 741 North Vermont

Avenue, Los Angeles, CA 90029.

San Fernando Valley Braille Transcribers have completed the following: An End and a Beginning,

by Joseph S. O'Flaherty, The Historical Society of Southern California, copyright 1922, 3

volumes; Taking Sides, by Gary Soto, Harcourt Brace Jovanovich, copyright 1991, 1 volume;

Jack Smith's L.A., by Jack Smith, McGraw-Hill Book Company, copyright 1980, 3 volumes; Half

Magic, by Edward Eager, Doubleday, copyright 1954, 2 volumes; Hailstones and Halibut Bones,

by Mary O'Neill, Doubleday, copyright 1989 , 1 volume.  These materials are available through

the Press Dept., Braille Institute, 741 North Vermont Avenue, Los Angeles, CA 90029.

Beach Cities Braille Guild has the following transciption available for purchase: Chicken Soup for

the Soul, by Jack Canfield and Mark Victor Hansen, copyright 1993, 5 volumes.

CompuBraille announces that a member of the Sacramento Braille Transcribers has completed the

following transcription: Complete Sherlock Holmes, by Sir Arthur Conan Doyle.  This is available

in its entirety (74 volumes), or by the sets--Adventures, Memoirs, Stories/Novels--or by any of

the individual titles.  Please write or phone for specific information: 2791 24th Street, room 7,

Sacramento 95818; (916) 455-9121; FAX 452-9140.

COMPUTER CORNER

It happened to me!  It could happen to you!  My four year old 386/25 computer with a 40MB

hard disk started re-booting just anytime it felt like it.  At first I blamed PG&E for power 

fluctuations but as time went on and the computer re-booted more frequently I realized it must be

the computer.  I had always been in the habit of saving files and making backup copies but even

so some of my backup copies were a few months old.  I lived with the problem for almost a year

until it finally did a "got-ya" on me.  It re-booted in the middle of writing a file to the hard disk

and my subsequent efforts to recover only made things worse.  I lost the sub-directory where the

file was being written and of course the file itself.  Luckily I had a listing of it from the day 

before. 

I was able to use the DOS backup command to retrieve all the other files on the hard disk and

then took the computer to be repaired.  The technician ran extensive diagnostics but could not 

identify the problem.  We then discussed several possibilities: could it be a virus? the anti-virus

program didn't detect any; how about the power supply or keyboard? no, as it still re-booted 

when other ones were substituted; maybe memory? the memory test didn't show any problems

when the computer was turned on; and the last and most expensive possibility was the

mother-board ($250) so leave it as the last possibility and talk to the manufacturer. The technician

worked on it off and on for three weeks and finally identified the problem.  I had added an

additional 4MB of memory the year before, so by removing one memory block at a time the

technician identified the original 1MB memory as the problem.

If a hard disk fails all of your data is inaccessible.  It can take 2,000 hours to replace all the data

manually on an average disk.  Hence the reason to backup data on a regular basis:   a hard disk

can be restored in less then 30 minutes using backup disks.

While I was about it, I up-graded from DOS 3.3 to DOS 6.22 and would recommend the

up-grade to anyone with a hard disk and at least 4MB of memory primarily because of the

DriveSpace program for integrated disk compression that can increase available disk space from

50 to 100 percent.  My 40MB hard disk now appears to have about 70MB of storage space. 

There are a number of other new features including "undelete" and "unformat" that can be very

useful.

Diann & Ken Smith, 

CTEVH Computer-Assisted Braille Specialists

(415) 968-7595

DON'T BE A PAIN IN THE PERKINS

Print Puzzlements that require an Educator's Decision

When is "awhile" really "a while"?

Frequently these days the author, the company secretary, the editors, or a combination thereof

have not been careful in their usage, and though we're taught that the braillist mustn't edit the

author's style, if it's a print error we should correct it.  Not always easy to be sure which is which,

is it?

Most of the widely popular paperback series for younger readers are not carefully proofed by a

knowledgeable, intelligent human proofreader -- and we all know how unreliable a Spell-Checker

is.

In a popular young-fiction series we find the word: awhile used both correctly and incorrectly.  I

checked with Jane Vogel, the requesting teacher, and she strongly suggests that we correct it

whenever necessary, as this is a very popular reading series and her students could acquire bad

habits that will be reflected in their school work.  Here's some help for deciding:

awhile, adv.    for a while, for a short time

while, n.   a period of time

If it modifies or describes a verb, "awhile" is one word:

Their decision was delayed awhile.

They jogged awhile before coming home.

If it is preceded by a preposition, it is a noun, and "a while" must be

two words:

Their decision was delayed for a while.

We'll be home in a while.

Some educators prefer that the book be transcribed exactly as printed; on the other hand, some

strongly prefer that their students not be exposed to egregious errors.  So, before undertaking this

kind of juvenile pleasure-reading assignment, check with the requesting educator.

If you encounter other print problems like: alot alright etc., please send them to me and we'll share

the whole collection in a future issue.

"We're not getting any braille to braille any more ..."

If your group has been working for many years for a particular school or agency, sometimes they

run out of work for us because of a change in their student population, or for other reasons.  I've

actually heard of braille guilds that decided to disband, as there was "no longer any need for our

services".  The same is probably true of tape recordists, large print typists, tactile illustrators, etc.

There are still lots and lots of blind readers of all ages who really STILL NEED YOU!  It's just

that requests are not coming to you automatically.  You need to be a bit more more aggressive in

letting your light out from under its bushel; you need to advertise what services you offer.

Have you worked for college or university students who have graduated?  Write an article for the

alumni magazine or newsletter, describing your work for their students -- jazz it up with personal-interest anecdotes, illustrated with photographs of transcribers sitting at the keyboard (whether

computer or Perkins), and using an embosser, and binding the finished product.  Ask the readers:

"If you know any blind students, or former students, let them know that we're still available for

them."

To reach the adult audience, send notices to publications by and for

the blind, such as

Matilda Ziegler Magazine for the Blind

20 West 17th Street

New York, NY 10011

Dialogue

Blindskills, Inc.

P.O. Box 5181

Salem, OR 97304

Braille Forum

American Council of the Blind

1155 - 15th Street NW, Suite 720

Washington, DC 20005

Braille Monitor

National Federation of the Blind

1800 Johnson Street

Baltimore, MD 21230

News Reel

5 E. Long Street

Columbus, OH 43215

You might also contact agencies or schools for the blind in your area, such as

Braille Institute, Attn: Carol Jimenez, Transcribing Coordinator 

741 North Vermont Ave.

Los Angeles, CA 90029.

If you know of other ways to find work for your eager hands, won't you please share them

through the pages of this JOURNAL?

P.S. -- SOME "POSSIBLE SOLUTIONS" BEYOND THE CODE

It is impossible for every print eccentricity to be dealt with in the official code, EBAE (English

Braille American Edition 1994).  But when a problem is not spoken to in the code, there are still

reasonably good suggestions that will make for easy reading to the fingers, called a "P.S." by

Betty Smith, who was one of our most brilliant transcribers.  Following, then, are some "Possible

Solutions" that definitely are NOT code, but have been approved by such authoritative blind

readers as John Wilkinson, of NLS, and Julia Moyer and Vivian Green, of Braille Institute Press.

Mv Stars and Asterisks!

When a major change of scene, thought, or action is indicated in print by a space of one or more

blank lines, in braille we use one blank line.  But sometimes the division-point occurs at the very

top, or the very bottom, of the print page, and instead of the blank space used in the rest of the

book, we find a set of stars or asterisks or other decorative shapes.

Do we need to use braille asterisks?  Nope, it's just a print device saying there's a major change,

where the printer didn't have room for a blank line, so braille would be perfectly clear with one

blank line.

"But if on the other hand however ..." Suppose the writer is intentionally using two different kinds

of separators.  For example, in an anthology of poetry by Kipling, a very long narrative poem had

most stanzas separated by the customary blank line; but in a few places, in the middle of the print

page, he used a row of asterisks.  Obviously he intended a difference in the kind or degree of

separation, and we had to honor the writer's intent, using a set of three spaced asterisks, centered,

as shown in Appendix A.3 of English Braille American Edition 1994 (EBAE).

A CAPITAL QUESTION

EBAE (p.  II-2, sec. 9.b) doesn't speak to the point of big and little caps, as in the following

example:

using headlines like: NEW BLIND SENSATION ON MATS CRUSHES

OPPONENTS. Time magazine even used the story of my victory

It is accepted general usage to treat all capitals AS CAPITALS in braille, no matter what their size

in print, so each word will just be double-capped.

(However, in Scottish names such as MacDONALD, it is recommended that the customary use of

single and double caps be followed, as shown on page 19, sec. 9d of the Krebs Transcribers, Guide

to English Braille.)

More Print Oddities: A Note Indicator that's a Letter, not a Number

Desk-top publishing has made it possible for just about anybody to produce and publish print, in

pamphlets, workbooks, newsletters, and even textbooks -- and we seem to have lost the well-trained

printers who, like "Poor Richard", were well educated and highly knowledgeable about proper print

usages.  Some of the results can be a challenge to a transcriber.

Alice McGary came across a document employing an unusual note indicator -- instead of an asterisk,

or a number-indicator, it uses a superscript letter followed by a single parenthesisa).

The most easily readable solution would be the use of the letter sign, unspaced from the note

indicator symbol.

P>5!sis 99;a7

Italics with Slash-Mark

Julia Moyer encountered this in an instruction manual:

Push the in/out button.

EBAE does not speak to the question of italicized words separated with a slash-mark.  However, the

Library of Congress Instruction Manual for Braille Transcribing (Sec. 11.1e) says "When an oblique

stroke occurs between two capitalized abbreviations, the appropriate capital or double capital sign

should be repeated before the second abbreviation." So by extrapolation, Julia and John Wilkinson

agree with me that the italic sign should be repeated when two words are separated by an intervening

slash-mark.

Another question occurs to me, for which we also don't as yet have firm answers: In the use of italics,

is such a stroke-combination considered one word or two words?  Suppose the print said: "Push the

in/out" -- is that to be italicized with three individual italic-signs? or is it truly four words, requiring

a double italic in front of "Push" and a single in front of "out"?

The recent wild proliferation of slash-marks in print is something that will have to be discussed by the

BANA technical committees eventually, I guess.

[Incidentally, many of us are still hoping that both BANA and ICEB will some day consider the

German slash-mark, the two-cell sign dot 5, dot 2, because it is so very distinctive to the fingertips,

a lower sign as are most punctuation marks, and cannot possibly be confused with any contractions

as in the phrase "a typist/stenographer".

[This 2-cell dot combination is currently in the code for the ditto mark, but the ditto is always spaced

on both sides, and the slash is not.  Besides, the ditto-mark occurs very, very rarely, and the slash or

oblique stroke is showing up all over the place.  Hmm ... ."what-if" doesn't change the code, but it

is a fun game to play with, isn't it?]

-- Norma L. Schecter

CTEVH Literary Braille Specialist

PARALLEL SERIES??

No -- I'm not talking about cables!

Recently my attention was drawn to a number of format problems which appear in almost all

levels of a state series of mathematics texts.  The "evil" book designer has been hard at work and

has succeeded beyond his or her wildest dreams in the goal of driving transcribers over the cliff!

Not only is color used liberally, but it is referred to in the text!

Two-part activities appear across pages, or are split on one page so that the two parts are

separated by other text.

Numerals are underlined, with textual references thereto.

Comments are sprinkled willy-nilly on the pages.

Arrows are drawn from one number to another.

Boxes of text, tables, and exercises appear parallel to other text on the page, to which it is

sometimes related.

In some texts, students are to write mathematical statements deduced from arrays of "smiling"

faces.  

Pronunciation systems are used when introducing mathematical vocabulary.  Music notation

appears in at least one level.

Be aware that I have seen only a few pages from these titles!

What to do about this mess?  I propose that every group proposing to transcribe one of more of

these series titles send a representative to a meeting convened for the express purpose of

establishing format for the entire series.  This meeting should be scheduled so that all involved

have the opportunity of studying the texts before the meeting.  Problems identified in the pre-study should be shared with all participants prior to the meeting.

Such a procedure would benefit readers and transcribers, presenting a consistency in the texts

from level to level and solving problems before the transcribers encounter them!  A good

investment of time and effort!

Joyce Van Tuyl

Braille Mathematics Specialist

FORMAT FOR TACTILE ILLUSTRATIONS IN MATHEMATICS TEXTS

Anyone transcribing mathematics texts into braille should have a copy of Guidelines for

Mathematical Diagrams (GMD).  This is an adopted BANA publication available from the

National Braille Association, Inc., 3 Townline Circle, Rochester, NY 14623-2513.

Price:   $13.00 plus $1.00 for U.S. postage, $3.50 for postage to Canada.

The GMD has a chapter on format and placement of diagrams within the text.  A brief

review:

Placement in Text.

1.  If the diagram is "referenced" (i.e., referred to), it should be placed immediately after the

paragraph in which the reference occurs.  This rule applies whether or not the diagram is on the

same print page.

2.  If the diagram is not referred to, place it exactly where it is in print, except that it should not be

placed in the middle of a sentence.  If in print, a diagram occurs between one portion of a

sentence and another, place the diagram either before or after the complete sentence.

3.  Never do side-by-side presentation of text and diagram.  When the text reads ". . . the figure at

the right (or left)" always place the diagram below the brailled text.  Change the wording to read ".

. . the figure below" or, immediately following the word "right" or "left" in the text, place the word

"below" in transcriber's note enclosures.

4.  For an unidentified diagram (one without a sequentially numbered or lettered label or caption),

brailling may be resumed on the same braille page if, after leaving two blank lines, the page will

accommodate at least three braille lines of narrative text.

Special Rules for Identified Diagrams.

1. The following components of an illustrative display are placed in the order given

below-

A.  Identifier

1.  Label (e.g., FIGURE 2.7)

2.  Caption (name, title, or description)

B.  Reference notes

C.  Transcriber's Notes

D. Keys

1.  Author's key

2.  Transcriber's key

a.  numeric and/or lettered

b. texture

E.  Diagram and its element labels.

2.  Leave one blank line after text. (No blank line is necessary after a page change indicator or at

the beginning of a new braille page whether or not a running head is used.)

3.  The identifier begins in cell 1, with runovers in cell 3.

4.  Regardless of the position of a caption in print, in braille it must follow the label on

the same braille line if possible, with runovers in cell 3.

5.  Reference notes in the identifier or transcriber's notes giving information regarding the

transcription of the display should be placed according to The Code of Braille Textbook Formats

and Techniques.

6. The key, alphabetic or numeric, should be transcribed according to The Nemeth

Braille Code for Mathematics and Science Notation, 1972 Revision.

7.  Ideally, all components should be on the same braille page.  However, if this is not possible,

items A-D may be placed on the page preceding the embossed diagram.  If at all possible, the key

should be on the same page as the drawing.

8.  On line 25 of every page on which any component of the diagram appears, there must appear a

one-line, centered identifier - the label if there is one.  If there is no label, the title, or caption, or a

shortened version of the caption must be used.  No narrative text may be placed between the

embossed diagram and the centered identifier.  EXCEPTION:   Do not use this step for books

grades K-8 if the diagrams are not sequentially labeled.

9. If an identified diagram must be moved from one print page to another in order to

place it following the paragraph in which it is referenced, this fact must be conveyed to

the reader.

a. At the top of the print page from which the diagram is taken, write a transcriber's note similar

to

Fig. 2.7 is on page a57.

b.  The page number of the print page from which it comes must be enclosed in transcriber's note

indicators and placed both after the one-line, centered identifier on the first page of the dispay,

and, after the label and/or caption that precedes the diagram.

Guidelines for Mathematical Diagrams has a section of rules and a section with thermoformed

copies of embossed examples.  Although is it written for mathematics transcriptions, the layout

and embossing techniques are applicable for all tactile illustrations.

Jane M. Corcoran, 

CTEVH Tactile Illustration Specialist


MULTIPLY HANDICAPPED-VISUALLY IMPAIRED

Students who are Deaf-Blind, have Orthopedic and Visual Impairments, Severe Disabilities and

Visual Impairment, or other Special Education Needs and Visual Impairment

Pat Davis, my compatriot in Lodi Unified, often refers to the "VI Poltergeist" as an

explanation for the frustrating experience of looking in vain for a folder, a report, a cane

tip, or lesson plan in your car (aka the "office" for those of us who are itinerant) where

you know you put it last night or even moments ago ... Lengthy searching (or frantic

searching, as the case may be) yields no trace of the desired item.  You replace it or

otherwise make do only to accidentally discover the item in the very place you previously

looked at some other time, usually when frantically looking for something else.  The first

time I heard Pat mention the poltergeist I was struck with a quiet moment of clarity (sort

of an "of course!"), followed quickly with laughter- an explanation, tinged with humor,

for these exasperating situations.

Humor and maintaining a sense of humor are, or should be, basic job requirements for

teachers in our field.  We need to find humor in needing to store materials, forms,

equipment, and files in our cars, the accumulation of which necessitates unloading the car

to grocery shop.  We need to maintain a sense of humor and joy in our interactions with

the students with whom we have the opportunity to work, students whose communication skills

and behaviors, general responsiveness, sensory and functional abilities vary

tremendously.  We need to maintain a sense of humor when negotiating the fine dance of

collaboration with other professionals, some of whom may be reluctant partners.

Coequal with retaining and refining our ability to do our jobs with a dignified humor is

being able to say "oops"- that is, being able to say "that didn't work" and reevaluate or

readjust priorities and strategies.  A fellow VI teacher has maintained that a sense of

humor and being able to say "oh well" in the face of turmoil have been vital to her

professional career.  I find that humor and "oops" have been critical to mine.

And now... "oops".  The CTEVH Journal article for Fall, 1995, with an emphasis on

Deaf-Blind, did not get published/printed and was not received in San Diego by the

August 1st deadline, I know not why.  This article is a reconstruction of that lost article,

primarily because responses from the MH-VI quasi-survey were offered and many people

had thought provoking comments.  Reconstruction?  In these days of high technology and

computers, why did I not simply reopen that file?  Well, unbeknownst to me at the time,

my son reinstalled our hard drive and I had neglected to make a back-up (oops).  As for

the disk that did not arrive in San Diego ... it must have been that VI poltergeist.

^   ^   ^

One of the workshops this summer at the AER Southwest Regional conference in San

Francisco was "Creating Solutions- Working with Deaf-Blind Consumers", facilitated by

Liz Comacho, then with the Rose Resnick Lighthouse for the Blind and Visually

Impaired.  A panel of Deaf-Blind consumers and professionals pointed out many of the

barriers that exist with respect to accessing services and offered strategies for developing,

creatively developing, solutions.  While the focus of this workshop was the adult

consumer and adult agencies, much of the information the panel discussed has

applicability to the school-aged population as well.

Barriers tended to fall into four categories: transportation; insufficient skills on the part of

either the professional, the interpreter, or the consumer; funding for interpreters; and

teaching strategies.  These categories were neither hierarchical nor discrete.  Many

barriers, if not most, overlapped categories requiring integrated problem solving.  As was

stated in the workshop, "...each person will have part of the information, the necessary

skills, or the resources; the Deaf-Blind consumer, the service provider, the deaf-blind

specialist..." Asking for, paying attention to, and respecting the perspective of each will

yield possibilities that may then yield solutions.

One of the most interesting barriers that was mentioned was that of "image".  In one

instance, it was the images of individuals who are deaf-blind held by other professionals. 

When informed that the client they will be interpreting for is deaf-blind, interpreters have

responded that their hands are their life and have asked-"will my wrists be damaged by

tactile sign?" This reaction, and the accompanying anxiety for all involved, can be eased

(and perhaps avoided) by openly sharing information, not only with respect to the

intricacies of tactile sign but also with respect to individual client needs. Not all deaf-blind

consumers needing interpreters require tactile sign.  Many use more traditional

interpretation with accommodations for visual functioning (such as a narrow area of

signing when interpreting for someone with field restrictions, or closer proximity and

clear hand shapes for an individual with low acuity).

A second area in which "image" created a barrier was with respect to transportation.  In

this workshop, transportation was discussed primarily within the context of "getting to"

services.  Nancy, one of the Deaf -Blind consumers on the panel, described the various

types of public transportation she used to get to the Rose Resnick Lighthouse, each of

which she used independently.  However, she was emphatic on one point- "independence

can mean an escort".  She herself used an escort for the San Francisco street travel from

the BART station, a route she was not able to access safely on her own.  Arranging for,

rendezvousing with, and communicating with the escort were skills in which Nancy

needed to be independent in getting from her home to Rose Resnick Lighthouse. 

Communication between client and service provider defined the problem; cooperation

between agencies creatively yielded a solution.  The "image" that an escort could

compromise "independence" was effectively negated.

The credo that "independence can mean an escort" has far reaching significance. 

"Independent" does not mean "alone", although "independent travel" sometimes is

interpreted that way.  Many of us working with the school-aged population have students

with deaf-blindness and ranges of functional abilities on our caseloads.  Some of these

students may be students with severe and profound disabilities who are also deaf-blind. 

Some are students whose educational access, social interactions, and communication are

primarily affected by their dual sensory loss rather than additional disabilities, whether

the student has a congenital vision loss/adventitious hearing loss or congenital hearing

loss/adventitious vision loss, is adventitiously deaf-blind, or congenitally deaf-blind.  In

addition to addressing  specific orientation and mobility skills and to teaching the skills

necessary to access public transportation, we need to ensure that these students with deaf-

blindness have experiences that allow them to develop the skills to wait for and meet

someone (an escort) at a designated stop, have social exchange and communicate or

verify their next destination.  The combination of these skills will allow independence,

and may allow our students, as adults, to make choices and express their needs.  As

adults, these students may need to meet a coworker to complete a route to their job site;

they may need to communicate to an agency that they will need an escort from the bus

stop or paratransit stop to the building.  They will need assertiveness and previous

experience (lots of previous experience) to communicate the problem and the solution.

Another area of discussion by the panel that held particular relevance for the school-aged

population was offered by Debbie Lieberman, a transcriber and member of CTEVH, who

also acts as an interpreter for some clients of Rose Resnick Lighthouse who are deaf-blind. 

Debbie discussed strategies for combining communication and teaching strategies

when working with individuals who are deaf-blind.  While she was referring to services

or classes for adult clients, the information she offered was immediately applicable for

those of us working with school-aged population and struggling to adapt the core

curriculum and to consult with/collaborate with other educators and special educators

involved with programming for students who are deaf-blind.  Modifications for students

with disabilities may take on one of four forms: environmental adaptations; materials

adaptations; adapted teaching strategies; or, personal assistance.  Debbie described an

adapted teaching strategy, composed of five steps, that should be employed when

working with or teaching individuals with deaf-blindness.

1)  Know the main content and break it down.   It is our responsibility, as the

educator/specialist, to ensure that the information is presented to the client/student who is

deaf-blind in a manner that is meaningful - not only with respect to communication mode

but also with respect to the content.  Debbie maintained that it is better for the learner to

know one thing really well than become confused by the "color" or extraneous detail that

may enhance the main content but be unnecessary.  She emphasized the need to

individualize the content and make it meaningful for the particular client/student .

In some respects this sounds akin to "multilevel instruction".  For example, rather than

requiring the student, who is deaf-blind and a junior taking U.S. History as a requirement

for graduation from high school, to demonstrate complete understanding of the

circumstances surrounding the bombing of Pearl Harbor, all the student may need to

know is that this bombing preceded the entry of the U.S. into WWII.  The "color" is

removed and the content modified.  The student is required to know one main fact versus

several.  An example in a different curricular area may be keyboard instruction/word

processing; opening a file or enabling the screen enlargement program does not require an

extensive computer vocabulary or even understanding of the term "screen enlargement". 

Push down these three buttons at the same time and it is "on", push them again, it is "off".

2) Teach and explain.   In the school setting, this may be reconfigured as preteach or preview

content before the general education class so that the language/important information is  familiar

and the student knows what to attend to.  In teaching a skill, such as enabling the screen

enlargement program, this may mean demonstrating how to make it happen (coactively or at least

with the deliberation needed to connect action with effect).

3)  Assisted practice - to try to catch errors before they happen (a preventive measure).   Again, in

the school setting, this could encompass review of content, verifying information with the student,

and checking understanding.  This would ensure that unlearning erroneous information, difficult

for all students but particularly exhausting for students who are deaf-blind, would not be

necessary.  When teaching specific skills, this  could be prompting each step, or important steps,

in the sequence.

4)  Independent practice.  Assistance is still available but is structured so the student is in the

position of asking for the assistance s/he needs.   In the school setting, this may involve a

modification of related class assignment/worksheet - some regurgitation of information, some

search for and consideration of content.  When teaching a specific skill, this is the "now it's your

turn" step, being at the ready should the need for assisted problem solving arise.

5) Review, which will indicate whether skill is learned.    If skills are not mastered, readjust

priority and loop back to step 2 or 3. To me, this also meant structuring a learning experience so

that a particular skill is required and evaluating the extent to which the student recognizes the

need, or another clue, and applies the skill.

If the student is one who accesses core curriculum (in any capacity), effective collaboration with

the classroom teacher is tremendously important for several reasons.  Not only will this teacher

need to have information regarding the communication needs of the student, but s/he will also

need support in becoming an active partner with the educator/specialist for the student (who may

be, and for purposes of this article is, the VI teacher).  Course content and materials need to be

discussed ahead of time so that each can be reviewed and modified with respect to content and

medium.  Additionally, if the student uses an interpreter or reader/notetaker, that person needs to

have an opportunity to become familiar with the content and proposed modifications ahead of

time.

The structure of the student's day/course load may require creative alternatives as well.  The

academic load may need to be adjusted to permit a study skills period so that course content can

be previewed/practiced without compromising other class work.  For example, the student

mentioned above (a junior taking U.S. History) is, indeed, a student enrolled in a high school in

Lodi.  Discussion at his IEP yielded a proposal that he have two study skills periods during this

academic year to allow time for preview/practice/review of academic course content and, it was

hoped, more meaningful learning.  Additionally, this strategy might reduce the stress and anxiety

he often felt when he did not understand what happened, what was expected, or when the volume

of work seemed overwhelming.  It was the responsibility of the VI teacher, as the

educator/specialist in this case, to coordinate with general educators, modify medium and content,

collaborate with another site based special educator in whose class the student was enrolled for

study skills, and coordinate preview/practice with the instructional assistant who was also to act

as his reader/notetaker.

Debbie Lieberman very clearly described the rationale or need for such adapted teaching strategies

- the learning characteristics and communication needs of the individuals who are deaf-blind.  The

entire panel emphasized the need to ensure that appropriate and meaningful communication

happens.  For some individuals who are deaf-blind, the communication may be accomplished

through the use of a computer, a typist, and refreshable braille output or large print on the

monitor.  For others, it may require a person (facilitator) with good speech (or, as Liz Comacho

said, "a person with good lips").  The workshop panel stressed the need for time, slower pace,

and repetition so that instruction can be meaningful.

One other point made during this workshop, an important consideration as the transition process

is implemented for graduating students, is coordination with the Department of Rehabilitation. 

Individuals who are deaf-blind may be assigned a case manager who is a rehab counselor for the

deaf, a rehab counselor for the visually impaired, or a counselor/teacher.  A person who is

deaf-blind is neither a Deaf person who does not see well nor a visually impaired person who does

not hear well!  The rehab counselors are often unprepared for very unique needs of someone with

dual sensory loss.  The report from panel members at this workshop indicated that the cases are

often closed and transferred from one counselor to another and clients were sometimes unaware

of the changes if not simply confused by them.  This indicates the need for our students, who may

be in situations like this some day, to have strong identities as individuals who are deaf-blind and

the skills/assertiveness to communicate their particular needs.

^   ^   ^

For those who do not subscribe to Journal of Visual Impairment and Blindness: The JVIB Special

Issue on Deaf-Blindness (May-June 1995) is available through single-copy sale for $17.50.

Orders for print, braille, or cassette can be sent to:  JVIB, Subscriptions, 49 Sheridan Ave.,

Albany, NY 12210 (or, phone 800-877-2693).    Orders on disk can be sent to: JVIB, Circulation

and Advertising Manager,  11 Penn Plaza, New York, NY 10001 (or, phone 212-502-7652).

An article in Part Two of that issue of JVIB that was particularly poignant was

"Learning from Persons Who Are Deaf-Blind" by B.S. Miles (pages 10-1 3).

First, I am learning to slow down, to step out of the headlong rush to get somewhere quickly and

to accomplish great things.  To connect with my students and friends who are deaf-blind in a

meaningful way, I must attend to the present moment and to the precise nature of our physical

presence with each other.  Often it is their hands I must notice and connect with.  In doing so, I

realize how often my sight and hearing and internal language dominate my attention.  In this

slowing down, I am learning to trust my tactile and kinesthetic senses in new ways and return to

my own body, aware now that I often leave it to leap outward with plans, judgments, and worries.

"I am learning to be interested in new topics of conversation.  The precise feel of the texture of

the piece of fabric, the warmth of a slant of sunlight on my shoulder, the feel of a slight breeze

against my cheek, the smell of food cooking in the next room- all of these, and many more, are

things that probably would have escaped my notice before I met people who are deaf-blind."

^   ^   ^   ^

Some very fine resources:

--from ShareWare, a mere $5 each, truly bargains:

Fat Cursor, added to the extensions folder of a Mac, does just that... creates a bold and

fattened cursor that students with low vision can more easily locate on the screen (and

does not otherwise affect computer or program function). This utility is available over the

Internet (sorry, I don't have the exact address) or  contact:  Robert Abatecola 5106 Forest

Glen Dr. San Jose, CA 95129.

Snag-To , also added to the extensions folder.  This utility has functions which allow the

cursor to slowly glide (fairly easy to visually track, especially when used with Fat Cursor)

to any default box (the highlighted ones, like "print" in the dialog box).  After clicking for

the default (or moving the cursor to another command in the dialog box) this extension

glides the cursor back to its original location on the screen.  Reduces all that wiggling of

the mouse and visual scanning to locate the cursor.  Available over the internet:trevden

@aol.com or contact Trevden Sherzell, 130 North Country Road,  Shoreham, NY 11786-1722.

^   ^   ^   ^

The mini-survey on students with multiple-handicaps and a visual impairment:

1. ______% of MH/VI students on caseload.  

Responses ranged from 100% (from 3 people) to 40%, with the average being 75%.

2.  To what extent are you providing direct instruction, consultative or collaborative

service, or part of an included program?

Most responses indicate that direct service to the MH-VI student is provided to a greater

extent than consultation or collaboration.  Three people indicated that they provided

direct instruction greater than 70% of the time, one person wrote that she tried to provide

at least 1/2 hour of direct contact each week for some of her caseload so that she could

"maintain or keep up with student's progress".  Interestingly (and not unexpectedly), the

three respondents who provided direct instruction at least 70% of the time were

orientation and mobility instructors while those that provided higher percentages of

consultation (about 50% of the time) were VI teachers.

3.  How are you determining service delivery?  How are you writing the service on the

IEP?  How are you writing goals and objectives?

Overwhelmingly, service was dictated by assessment (good answer since that is what the

law and ed. code specify).  One individual wrote that she inherited IEPs that indicated

service and time.  When she wrote goals, it was with classroom teachers within the areas

of rec/leisure and communication.  Similarly, another person wrote that goals and

objectives are sometimes infused in the MH teachers' IEPs  for "very handicapped

students" while for others, the goals were solely written by her.  Two people indicated

that geography and travel time limited the extent to which more frequent service was

indicated (for one person, more than 1 time per week; for another, more than every other

week).

4.  Currently, what is your most frustrating/puzzling/demanding situation?  What

support/information would be helpful?  Quotes from several surveys:

"VH/SH students fully included in regular classrooms - how to find, develop activities to

meet student's needs that can be done in regular classrooms."

"I am frustrated with one high school student in SH class ... he's making progress but I

don't feel I'm doing much different than the SH teacher when she takes him and the others

into the community.  He clearly benefits from the 1 -on-1, but should he get more than

the others due to his vision?  I continue services because he is progressing, but feel

frustrated because so much is  SH' curriculum".

"I go into one classroom where the teacher and aides are tense with each other--hopefully

there will be some change next year in personnel ... it is an awkward situation."

"I have a few kids whose teachers' attitudes are 'you pull him out and work with him' and

will not reinforce skills..."

"Some of the teachers in the SH classrooms do not seem to respect the students and talk

about them or their families in front of the students or in front of relative strangers (me). 

It is very uncomfortable for me in those classes."

Several individuals indicated that lack of follow-through, either from related agencies (the

regional center, or coordination with or lack of coordination with CCS), or from parents

("getting medical appointments and information"), was a source of frustration and they

felt unsure about the extent to which they were overstepping in repeatedly asking if the

appointments had been made or kept.  Four others indicated that time or adequate time to

address all needs was a problem or source of frustration.

5.  What part of your MH-VI caseload do you currently enjoy the most?  Why?  What

distinguishes this site/class/student?  Again, selected responses:

"I guess I like one class because there isn't as much friction between the teacher and

 aides."

"My cane users - I feel great with progress and know I am invaluable as the classroom

teacher cannot teach it ... Also I love working in the classrooms where the staff works as

a team..."

"There is one particular classroom that I enjoy more than others, not because of the

students but because of the staff.  We have managed to develop a sense of partnership

that is exciting and I know there is regular follow-through with issues we discuss."

Others indicated a particular student who is learning new skills, developing and

responding in exciting ways though some intervention that they, as VI teachers, have

helped develop or have implemented themselves.

6.  Write down a strategy, adaptation, trick-of-the-trade, or a resource that you've been

pleased with, that you've found helpful...

"Develop your own organizational method and use it! ... Plan a file system for important

resources- my categories-'Agencies', 'Educ.  Materials', 'Products', 'Media', 'Assessments',

'Gen.  Info'..."

"My VH/SH student who is learning Braille has some strange behaviors and is a typical

SH student in being resistant to changes in routine and new situations.  Her language is

also kind of bizarre.  We have worked together to create language experience stories in

which we discuss new situations, changes in routine, and appropriate behaviors, then I

braille the 'rules' for the new experience ... this kind of ' rehearsal' has really allowed her

to control a lot of behaviors and understand new situations better- a truly 'functional' use

of braille."

References sent in:

Closing the Gap for keeping up with technology

Tangible Symbol Systems, Symbolic Communication for Individuals with Multisensory

Impairments (from Communication Skill Builders)

"materials and books from Lilly Nielsen" (not specifically named)

The INSITE Model, Home Intervention for Infant, Toddler, Preschool Aged

Multi Handicapped Sensory Impaired Children from SKI*HI Institute and materials:

"the best bookstand I've found - from Enrichments, P.O. Box 579, Hillsdale, IL 60522,

item #4064 tilt top mini desk (about $39?). adjusts to several angles, light weight, no

bump in the middle, can store things inside when closed, great for reading and writing"

"RubberMaid shelf liner cut to size to line cookie sheets for play for younger VI or MH-

VI students - reduces noise, reduces the slip-slide of manipulatives on the shiny surface,

color can be selected to provide contrast ... not a bad placemat for mealtimes. Holds

plates and bowls in place so they don't slide away when the student is scooping. It's

readily available in any hardware store and is inexpensive."

^   ^   ^   ^

Thank you to all who responded.  Some thought provoking issues were raised and any

who have comments or additional thoughts are welcome to send further comment to

me for inclusion in a future column.

The next column is "planned" to focus on assessments/recommendations.  There is a

slight period of overlap between the time this issue is available and the next column is

due.  Please send any marvelous strategies you have for conducting assessments,

organizing the report, or your favorite recommendations.

Sandy Staples, 

CTEVH Educator Specialist

VI/O&M Lodi USD

6575 E Haight Road

Lodi, CA 95240

staples@inreach.com

work phone: 209-331-7082

UNDER FIVE

Full Inclusion for Infants?

One of the more appealing aspects of Part H, the legislation for infants birth to three, is the

concept that we need to recognize each family as unique and special.  We service providers strive

to fit into the family, not make the family fit into our models.  We study about different cultures,

learn the special needs of foster families, appreciate grandparents who are raising their children's

children, and roll with it when families live in poverty or great wealth.  We work with aunts,

uncles, social workers and courts, other agencies, respite workers and with other situations too

numerous to list.

A unique service opportunity has arisen in this writer's school district.  We serve a legally blind

child in our program who is in a day care facility nine hours a day, five days a week.  Because the

facility is outside our district border, she cannot be bussed to the center component of our

program, and as her parents are working full-time, no one is available to bring her.

The family and the facility, (run by the federal government) both want the child to have her special

needs met where she spends her waking hours, so off we go to provide service on site.  The

process initially feels familiar to anyone who serves older children itinerantly in the classroom or

at a non-public school: inservices to the staff, meetings with the administration, spending time

with the child, providing curriculum and support materials (such as APH work trays), labeling the

cubby, orienting the child.

One is struck, however, at the difference in feeling.  Our program is home-based with the

philosophy that the parents are the primary teachers.  This toddler's support system is her family,

of course, but as her weeks are spent in the care of the facility and this staff, they share the

responsibility and privilege of raising her.

Some issues that have arisen include: the staff's concern for her safety as each year she progresses

from the infant room to the pretoddler room to the toddler to the preschool room.  Other children

in the past made the move to the next class on their birthdays.  With Jane, we did it over a period

of a month.  The staff saw that this worked so well for her that they now incorporate it for the

other children.  Though her transitions are not begun until several months after each birthday, she

does still make the change gradually.

Another issue is the stimulation throughout the nine-hour day.  Everyone needs a break from the

constant activity in the classrooms.  Other children may find it easier to get that break.  The staff

finds Jane pressing her eyes, or rocking back and forth.  They have been encouraged to ask her

when she needs a break, or ask her if she'd like to go 'under the loft' where it is quieter.  She will

say yes, and off they go.  Sometimes the staff will keep interesting manipulative toys in their

pockets to give her when she's having difficulty finding something on her own and wants to sit for

a minute.

The staff has been given suggestions for circle activities that include a multisensory approach,

which benefits all children in the room.  When the lesson is not so multisensory, they are getting

much better at discussing what is happening (the action taking place in the picture book, or who is

doing what in the imitation game, etc.)

The staff uses the Head Start model of children and adults eating together, serving themselves

from serving dishes at the table.  Jane is guided hand-over-hand through these activities as well. 

She eats two of her three meals a day at the facility and its expectations and skills in helping her

learn to eat are important models.  They describe each food as "food for fingers" or "food for

spoons." At two years old, the children are given a pitcher to pour their own milk.  They have

made accomodations for Jane by giving her an 8 oz. pitcher, pouring small amounts in it.

Jane has object perception, and does a remarkable job at getting around the classroom.  She takes

short, shuffled steps with her hands in front of her, unless the route is very familiar, when her

stride widens.  She receives orientation and mobility instruction as well, and has begun to use a

cane for the walks outside, while holding an adult's hand.

The family is aware of resources that may increase Jane's physical strength and fluidity.  They

know and have participated in groups in our programs on days off, or at times when an extended

family member was available to bring her.  They looked into other funding sources to see whether

the mother could stay home.  As a family, they chose the full time day care program, and have

been supportive of the staff there to give their daughter every chance at meeting her needs.  Their

child is bright, capable, verbally on age level, and curious.  She inspires everyone who has had

contact with her, perhaps motivating them to work harder to meet her needs.

Our school system, and its VI teachers continue to respect and work with that decision.  As with

any family system, we work with what there is. We work with the people who care for the child,

work within the room or house where the child lives, continue open communication with the

parents, and give what they want and are ready and able to receive and use.  As people are

infinitely different from each other, so are their styles and choices.  So must we service providers

be flexible and prepared to serve them within the parameters in which they live.

--Cinda Hubbard

CTEVH Educator Specialist

EDUCATION BY-LINE

PERSONAL COMPUTERS LIGHT UP LIVES OF BLIND

"HIGH TECH:  They're becoming Swiss Army knives for disabled.

San Francisco (AP)--For 4.3 million Americans with severe visual

disabilities, personal computers are becoming a link to a more

independent lifestyle.   The personal computer revolution has

transformed the working lives of blind people.  They can hold

jobs that they otherwise wouldn't have,' said Margy Kahn, a

visiting professor at Stanford in the field of blindness and

technology.  Think of a PC as the Swiss Army knife for the

disabled.  It's a powerful tool that helps overcome the barriers

created by their disability,' said Jim Fruchterman, president of

Arkenstone, a non-profit corporation in Sunnyvale that makes

high-tech devices for the visually impaired.

"Arkenstone had a little more than $5 million in sales last year

in more than 40 countries.  Most of that came from sales of its

reading system for the blind called Open Book.  A person scans a

page of a book into a computer and a mechanical voice reads it. 

The least expensive system costs about $1,400.

"The technology opens a host of job opportunities for the

visually impaired -- such as transcribers, customer service

representatives, lawyers and programmers. Computers can also

provide greater mobility.  Mickey Quenzar is blind and works as a

technical support specialist at Arkenstone.  He never found maps

useful until one was developed that didn't require sight.

"Called Strider, the talking portable map developed by Arkenstone

combines a satellite receiver, a laptop computer, an antenna, an

earphone and a keypad. Together, these devices tap into the

global satellites spinning overhead to locate longitude and

latitude.  Then the system translates the information and a

computer voice names the street and intersection.  Right now. the

whole system fits in a backpack and weighs about nine pounds.

"Users don't have to ask bystanders where they are, and that

independence appeals to Quenzar.   It doesn't substitute for

eyes, or a cane or a dog,' he said.   It won't tell you what is

at the end of your cane.  But it does tell you that you're

approaching an intersection.  It tells you if you're in the right

place.'

"Strider will be given to people to test by December, Fruchterman

said.  He hopes it will be ready to ship by next summer.  Atlas

Speaks, the talking map software, will be available next month.

Arkenstone plans to charge around $4,000 for the system,

including the PC and software.  The software also will be sold

separately, for $500, and works on talking PCs.

"Arkenstone pulled together this technology by pitching the ideas

to technology companies in the Silicon Valley.  Such firms as

Intel, Hewlett-Packard, Trumble Navigation and Etak have donated

chips, scanners and a card that picks up satellite signals and

map information. As Arkenstone begins full-scale production of

the Strider, it will have to buy these components, but the

nonprofit corporation expects to get a good deal.

"Another promising product had its genesis in the mind of a

Mountain View schoolgirl.  Suppose you are in your kitchen and

many of the cans and jars feel exactly alike.  You can't tell the

difference between Alpo dog food and Dennison's chili.  That's a

problem many visually impaired face daily.  The answer?  A small

hand-held scanner linked to a machine that translates the bar

code into speech.  The idea for the scanner came from Christina

Baer during a class two years ago at Bubb School in Mountain

View.

"The teacher challenged students in her fourth grade Gifted and

Talented class to invent something to help disabled people with

their daily lives.  During a visit to the supermarket with her

mom, Barbara, Christina wondered if the machine that scanned

items could also say the names out loud.   I thought about making

it for a supermarket and attaching it to the cart,' said

Christina, now 12.   But I realized it would be better to have it

in your home.'  Christina took the idea to her father, Tom Baer,

a physicist at Biometric Imaging in Mountain View.   I thought it

was a great idea,' Baer said.   I used to work at a company that

makes laser scanners.  I decided to call them up and tell them

about it,' he said.  The company, Spectra Physics in Eugene,

Oregon, thought it was great idea, too, and sent Tom Baer one of

its scanners.  He wrote the software and with Christina's help

developed a prototype for the product, called Handiscan.  The

device has been modified and demonstrated at resource centers for

the blind.  At the Sensory Access Foundation in Palo Alto, Robert

Thompson, a blind man from Novato, found the device and

volunteered to test it.   It's nice to do something without

having to ask somebody every once in a while,' Thompson said. 

 Sometimes it feels like you spend half your life asking for

something or what something is.'"  (Appeared in the SIMI VALLEY

STAR, Oct. 29, 1995).

^    ^    ^    ^

RESEARCHERS LINK DIET TO BLINDNESS, CATARACTS

A diet rich in saturated fat and cholesterol may increase the

risk of one common cause of blindness.  A researcher from the

Univeristy of Wisconsin Medical School found that the unhealthy

diet increased by 80% the risk of macular degeneration, a

condition that affects about 25% of Americans over age 65 and is

the most common cause of blindness in the elderly. 

Healthy eating appears to lower the risk of cataracts.  In a

separate study, the team found that people taking vitamin

supplements had a 40% lower risk of cataracts and that those who

ate more fiber in breads and cereals had less severe cataracts. 

(From Times staff and wire reports, LOS ANGELES TIMES, October

16, 1995).

^   ^   ^   ^

ALBINISM

December 10, 1995

Dear Paula,

----I have been wanting to share some information with teachers

who have students with albinism.  First, NAPVI has a $3.50

booklet titled "The Student with Albinism in the Regular

Classroom" which I shared with my students' teachers before. 

NAPVI's address is P.O. Box 317, Watertown, MA 02272; Phone:  1-800-562-6265.

Also, the National N.O.A.H. conference is in San Jose this July

11-14 at the Santa Clara Marriot.  I know there will be student

workshops and social events.  It is very important for students

to meet and talk with adults with albinism.  Membership and

Conference information is available from N.O.A.H. at 1530 Locust

St. #29, Philadelphia, PA. 19102-4415.

Don't laugh but there are now "bibs" for itinerant teachers to

use while eating in the car!  How many of us have arrived at an

important IEP meeting with coffee stains or yogurt splashes!  The

bib is called "We've Got You Covered" and it's out of Davis.  I'm

contacting the Sacramento Bee to see if I can get more

information.  

Also, in the housewares section of stores is a product called

"Magic Grip" which was designed to line drawers.  It can be cut-to-size for calculators, Braille

paper and whatever tends to

slide around.  It comes in bright primary colors, a plus for

students with some color vision.  It's easy to cut up for quick O

& M maps or concepts presentations, too.  Thanks for your always

helpful CTEVH column!

Lynne Laney-Milo (VI/O & M)

Placer Co. Office of Ed.

Auburn, Ca.

(Ed. note:  Lynne, thank you for the informative letter.  I

called info. to try and get details on the bib's and wasn't

successful--can anyone help us?) 

^   ^   ^   ^

AUDIOVISION RESEARCH

Audiovision (Description Services for the Visually Impaired)

recently reported on research entitled:  "The Effectiveness of

Audio Description In Providing Access to Educational AV Media for

Blind and Visually Impaired Students in High School."  This

research has demonstrated the vast potential of audio description

application in education.  Further research is indicated in order

to explore its potential and implementation in the classroom. 

The entire report is available, upon request, from Audiovision;

416 Holladay Ave.; San Francisco, Ca. 94110.

^   ^   ^   ^

DESCRIPTIVE VIDEO SERVICES

Here's an update on what's available from Descriptive Video

Services.  To order from over 130 video's you can call 1-800-736-3099 and the prices range from

$15.00 to $22.00.  To listen to a

sample call 1-800-333-1203.  Braille Institute has a library of

videos and you can check them out free for one month if you are a

member.  Blockbuster Video has descriptive video's to rent at

select stores in their national chain.  Check with your local

store to see if they have them available.  

Paula Lightfoot

CTEVH Education Specialist


National Organization for Albinism and Hypopigmentation

1996 NOAH NATIONAL CONFERENCE

Santa Clara Marriott Hotel

(Just outside of San Jose, California)

JULY 11 to 14, 1996

Join NOAH for our seventh national conference.  We will have discussion groups, speakers,

workshops, exhibitors, outings for children and adults, and lots and lots of social activities for

individuals and families.  The conference begins on Thursday (July 11th) evening and runs

through Sunday (July 14th) at noon.

The Santa Clara Marriott is a beautiful hotel facility in a lovely area with lots of public

transportation and numerous sights to see.

All NOAH members will be receiving a Conference Announcement and registration information

after the first of the year.  If you are not already on our mailing list and would like to receive

further information, please contact NOAH at the address and phone number below.

How can you help?

Come to the conference!  The National Conference offers four days of information, education,

sharing successes and concerns, and meeting new friends.  Persons with albinism, their families,

friends and professionals are encouraged to attend.

Spread the word to others.  If you know of people who may benefit

from a gathering of this sort, tell them about it.

Help with the children at the conference.  A unique feature of our conference is that we provide

day care, entertainment and field trips for children.  Their parents may then be free to attend the

workshops and conference sessions while the children are meeting others and able to "be kids". 

We are in need of day care assistants, activity coordinators, and anyone who loves children who

would like to help.

Make a donation to the conference.

Sponsor a field trip for the children. (Admission fees and transportation.)

Sponsor other entertainment or supplies for day care. (Clowns, magicians - snacks, diapers, etc.)

Contribute toward general conference expenses.

Sponsor a family in your area to attend. (Registration fees and transportation.)

Donate services or supplies. (Printing, mailing, hospitality room supplies, "California" souvenirs

for the children, etc.)

Volunteer to work.  We can use all "warm bodies" to help in Conference planning as well as on

site during the functions.  Let us know what you're good at -- and we'll find something for you to

do!

Please contact us:

NOAH National Conference

Susan Dalton - 20009 Route 176 - Marengo IL 60152 - (815) 568-5271

ENGLISH-LANGUAGE ARTS ADOPTION

Publishers will submit their English-Language Arts learning resources for adoption in California in

April.  These instructional materials will be on display at Learning Resource Display Centers

(LRDC) statewide for your review and comment.  Public input sessions will be held in July.  Jan

Carter, CSMT's Braille and Large Print Coordinator, has announced that 33 publishers have filed

intentions to participate in this adoption.  Although not all publishers' submissions will be adopted,

the English-Language Arts adoption is expected to be very large and will be a challenge to

California's cadre of braille transcribers.  For more information about this adoption, LRDC site

locations, or the current Health adoption, please contact Jan Carter at (916) 322-6634 or Rod

Brawley at (916) 445-5103.

DELAINE EASTIN CHANGES MANAGEMENT TEAM

On February 2, 1996, Delaine Eastin, Superintendent of Public

Instruction, made the following changes to her management team.

Dhyan Lal, Deputy Superintendent for Specialized Programs agreed to serve as the State

Administrator in the Compton Unified School District.  This is a tremendously important position. 

Thousands of children in Compton will be looking to Dhyan, with the help of the California

Department of Education, to assist them in getting the education they deserve.  Dhyan's

accomplishments over the last year are appreciated.  In particular, his outreach to educators in the

field has drawn the highest praise from parents and educators across California.

Gabriel Cortina (Gabe) will be replacing Dhyan Lal as Deputy Superintendent for Specialized

Programs.  He comes to the Department with an impressive educational background.  He was a

regional superintendent in the Los Angeles Unified School District and very recently served as

president and CEO of the Industry Education council of California.  His private sector contacts,

as well as his exceptional experience with our largest urban school district, will make him a

wonderful addition to Delaine Eastin's team.

EASTIN CONVENES TASK FORCE TO DEVELOP TECHNOLOGY PLAN FOR

CALIFORNIA SCHOOLS

SACRAMENTO "We need to provide schools with the technology necessary for our students to

compete successfully in the global marketplace of the 21st century," said State Superintendent of

Public Instruction Delaine Eastin as she announced that she has convened the California

Education Technology Task Force.  "It is unconscionable that California, the birthplace of the

Silicon Valley and the home of dynamic aeronautics, software, biotechnology and

microtechnology industries, ranks nearly last in the nation in the ratio of computers to students in

our public schools.  I will ask the task force members to help us find ways to enhance the use of

technology in California public education."

The 49-member task force is primarily comprised of business leaders, including those from the

hardware and software industries, foundations, telecommunications companies, and financial

institutions, along with teachers and administrators.  The task force is chaired by Barbara

O'Connor, California State University at Sacramento, and Bernard Hargadon, former Chief

Executive Officer of the McKesson Corporation.

Eastin noted, "The tremendous involvement of the business community on this task force

demonstrates the terrific potential for education to form partnerships.  It is a win-win situation, as

schools benefit from this corporate involvement and business will ultimately benefit from having

more skilled workers entering the job market."

The charge of the task force is to 1) develop specific goals for technology as schools prepare

students for the 21st century; 2) ensure an appropriate relationship between technology and the

curriculum; 3) provide support for technology use by students, teachers, parents, administrators,

and the community; and 4) develop a two-year technology action plan for addressing professional

development, learning resources (including hardware), telecommunications infrastructure,

technical assistance, coordination among programs, and funding support.

As part of the action plan, the group will address regulations and social, economic, and political

roadblocks to implementing an effective technology program.  The group will also develop

recommendations for working with the Governor, the Legislature, the business community, and

others to promote legislation that will support the Task Force's action plan.

The task force has formed four work groups which will address the following issues:

What technology exists in schools today?

What standards should we set for technology in our classrooms?

What infrastructure exists today to facilitate and support technology?

How can we acquire the necessary resources to improve California's classroom technology?

It is anticipated that the group will deliver its final report to Superintendent Eastin at the end of

March 1996.

For more information, contact Richard Whitmore, Deputy Superintendent, Finance,Technology

and Planning Branch, at (916) 657-4748; or Donavan Merck, Manager, Education

Technology, at (916) 323-5265.  Information about the task force is also available on the

California Department of Education's web site (http://goldmine.cde.ca.gov).

104 -- A NEW FRONTIER FOR CTEVH:  MEETING  THE NEEDS OF VISUALLY

IMPAIRED OLDER ADULTS

Teddie Remhild, Committee of Senior Blind and Visually Impaired, California Council of the Blind

Patricia LaFrance, Committee of Senior Blind and Visually Impaired, California Council of the

Blind

Anita Arakawa, Center for the Partially Sighted

This was a three person panel presentation.  The first presenter, Teddie Remhild, representing the

Braille Institute and the California Council of the Blind, discussed techniques of community

outreach and how and where to find the older population.  This is now the population experiencing

the largest numbers with loss of vision today in our country.  She described the statewide network

created by the CCB in peer support outreach to these older adults.  She also mentioned many other

networks through which these older persons can be reached and served.

The second presenter was Pat LaFrance, a counselor-teacher with the State Department of

Rehabilitation who talked about the use of braille, jumbo braille and the Fishburne method.  She

discussed the variety of methods newly visually impaired older adults use for labeling, note-taking,

etc.  Fishburne is a newer raised dot and line alphabet used for labeling.  Vox Com is another audio

tape labeling system.

The third presenter, Anita Arakawa, who is the ILS and rehab specialist for the Center for the

Partially Sighted discussed the importance of lighting in the home, other independent living skills

training, as well as the services offered by the CPS, including support groups and counseling.

Teddie Remhild, who is also an ILS instructor and facilitates "living with vision loss" support

groups, chairs the Committee for the Senior Blind and Visually Impaired for the CCB and is a

member of the Board of Directors.  Pat LaFrance is also a board member.

 We were very pleased to hear from Lynne Laird of the positive response to our workshop and that

many who attended would like us to do it again sometime in the future.  The three of us, all of

whom serve the older population in Southern California, hope that members of CTEVH will find a

way to meet the needs of this fast-growing population of the visually impaired.

108 -- Orientation and Mobility: Not Always One-to-One

Francey Leifert, Orientation and Mobility Specialist, Oakland Unified School District

Michael Borkon, Orientation and Mobility Specialist, Oakland Unified School District

Lisa Galblum Gessow, Orientation and Mobility Specialist, Oakland Unified School District

The orientation and mobility teachers in the Oakland School District have developed several types

of group lessons in addition to traditional one-to-one lessons.  Group lessons include small groups

of two or three low vision students, field trips using public transportation with the resource room

students, a living skills class and a series of seminars for secondary students.  The children in the

visually impaired preschool are also served as a group.

Group Lessons

Weekly lessons are done with small groups for a variety of reasons.  By pairing students

we also combine the lesson time allotted, giving one long lesson on which we can travel

farther or cover concepts in more detail.  Shy children sometimes open up more easily

among their peers than when alone with an adult.  Children in an urban area such as

Oakland do not travel on their own until they are at least eleven or twelve even when they

are sighted.  Older students gain confidence in public when they travel together, and by

teaching students to travel together, we are also teaching a safe way for them to travel.

Living Skills

The Living Skills class is a new program for the orientation and mobility team to undertake.  Fifth

and sixth graders from the visually impaired resource program have been selected to learn to ride

a public bus to another school site where a "home living center" is set up.  The students plan

menus and shop for food during O&M lessons prior to the Living Skills class.  They take turns

cooking and cleaning up.  Routine clean up includes wiping tables, sweeping the kitchen floor and

washing, drying and putting away the dishes.  The cooks are responsible for setting the table as

well as preparing lunch using such skills as cutting, grating and chopping, using small

appliances, boiling water, frying in oil, flipping with a spatula, measuring ingredients and baking in

a regular oven.

While lunch is being prepared, the clean up crew works on a specific skill for daily living.  After

lunch the cooking crew works on the same skill.  During lunch everyone works on the skills

needed for family style dining: using silverware and napkins, asking for items to be passed,

passing items, serving themselves and carrying on appropriate conversation.

O&M Seminars

A series of three or four related seminars are given for secondary students each year.

Students in the visually impaired resource rooms are included whether or not they receive

individual lessons in O&M.  The Orientation and Mobility Seminar  Program in Oakland

was inspired by seminar programs at the Foundation for the Junior Blind in Los Angeles and at

the California School for the Blind in Fremont.  We have adapted the idea of O&M Seminar to

meet the needs of our academic secondary students.

The O&M Seminar enables students to share experiences, both bad and good, that they have as

visually impaired young people attending public school and traveling in the community.  It

provides an opportunity for students to give and get peer support for handling the public. It is a

forum where their feelings about how their disabilities affect their travel are acknowledged.  The 

seminar gives the O&M Specialists a chance to disperse  information about traveling which can be

safely and efficiently done in a group.  It provides exposure to adults who are visually impaired

and blind who serve as role models on occasion.

103 -- Let's Take the "Foreign" Out of Foreign Language Texts   or   Don't Let the Pictures

Scare You

Ann Kelt, Chairman, Contra Costa Braille Transcribers

The material was presented using rules and suggestions from Textbook Format, NBA, and

Barbara Tate.

We attempted to discuss some of the most troublesome problems in foreign language. We also

reminded people to use BrailleProof (if they have it) for proofing. The use of the shortened line

ability in MB2.1 can be a help when transcribing numbered lines. Your "flow" of brailling isn't

interrupted by checking your right margin all the time. When finished, you can then go back and

insert line numbers. This also serves as a check for missed line numbers.

There were pages in the handout giving examples of correct word division of Spanish, French,

and German; also how to handle italics in French which has so many hyphens and

apostrophes.

Special symbols pages were discussed. You should put groups of symbols together under cell 5

headings such as: Spanish Accented Letters; Spanish Punctuation Marks; Other Symbols.

Reminder - lower cell or right cell symbols must have the dot numbers enclosed with parentheses

immediately following the symbol. Do not use the word "dots".

Then we gave many examples of when to use contractions. The basic rules are: In English

context, foreign words in different typeface and/or within symbols of enclosure use the foreign

language accented letter symbols. Otherwise a dot 4 is used to indicate an accented letter and the

usual Grade 2 contractions are used. In a foreign passage, the same rules apply but this time

for the English words within the passage.

We then discussed notes and note indicators. The most used indicator is brailled as the asterisk,

3-5, 3-5. if there is no indicator, the braille reference indicator is used - 2-3-5-6. 2-3-5-6.

Miscellaneous symbols were discussed. Math symbols for +, -  and = are used. The + and - are

preceded by dot 4 and all three are spaced as in print. These go on the special symbols page.

Arrows: ed, 2-5, 2-5, o are also used. The letter sign is used when a single letter stands alone and

means a letter as in 12 h (12 heures).

The final portion was given over to pictures. The primary consideration is to decide whether the

picture is necessary for the student to answer the questions. If not, it can be omitted. If so, then

give only the briefest imformation. We also talked about cartoons, floor plans, a family tree,

and when to say "Ask your teacher for help." 

One last great example was how to do the following poem.

Barbara Liston

in memory of Grace Robinson

in memory of Raymond F. Peppin

Joanne Massa

in memory of Lu Burgess

Betty Robertson, Dorothy Victorino

in memory of Marjorie Davis

Contributions to Katie Sibert Memorial Scholarship

Betty Jo Osborne

Sharon Hilliard

Mary Lou Martin

Joan Levy

Lizbeth Barclay

Joy Efron

Laguna Hills Transcribers Guild

David Holladay

Deborah Lieberman

Caroline Vasquez

Lourdes A. Corpuz

Nadya H. Schneider

Donna Coffee

Joan Schwartz

Congratulations to Janine Robinson -- she  recently received a CTEVH service recognition pin. 

Her accomplishment of completing 5,420 pages of literary braille demonstrates the highest level of

commitment to furthering the educational opportunities of people who are visually impaired.

304 -- THE LITERACY MOVEMENT-- WHAT DOES BRAILLE MUSIC HAVE TO DO

WITH IT?

Richard Taesch, Chair, Director of Braille Music, Southern California Conservatory of Music;

Guitar Specialist, Music Committee, NBA

"The Great teacher never strives to explain his vision--he simply invites you to stand beside him

and see for yourself."--The Rev. R. Inman.

The purpose of this workshop was to emphasize the educator's responsibility to support and

encourage the use of "tangible communication media".  "... and see for yourself" means to me the

right of personal access to information and the freedom of choice it provides.  Whether to learn

music only by listening to pre-recorded tapes or to depend solely on the reading of textbooks by

the sighted, is to deny blind students full use of their own unique interpretive process.

This workshop asked the question:  "Is there a correlation between academic and music

illiteracy?" Teachers are often surprised to find that many students, sighted or blind, are not

taught to read music at all. At one point, the Braille Literacy Bill, SB. 701, had actually been

dropped due to lack of support and interest. Perhaps the answers to some of our questions

regarding literacy can be found in attitudes and indifference within our own ranks.

The lecture went on to discuss a study called:"THE LEIPZIG CONNECTION" (P. Lionni, Heron

Books, 1993). The study traces the birth of experimental psychology and its effect on education

today. It follows the downgrading of education based upon a concept that children are not

encouraged to become creative individuals, but are taught to conform and only to serve the

needs of an orderly society. This concept does not consider teachers instructors, but "designers of

learning experiences." Many attending the workshop were teachers, and seemed to be

fascinated with such a revelation.

Solfege and "Hands-off" Music Reading

Why are Asian students often superior musicians to American born children? I discussed the fact

that in other countries music is often first taught away from the instrument as "solfege" or

sight-singing. In America, the focal point is the instrument--the "toy" that creates a distraction

from the intellectual force behind the art. A "hands-off" system allows the musical mind to

develop more freely, and the tangible communication medium of music to be functional.

I went on to discuss various aspects of playing by ear vs. by music. With both ways, the mind

must reach to an outside source to receive processable data. To be literate is to "hear with the

eye (or touch)," and to "see with the ear." To read allows the intellect to decipher the tangible

communication medium without the influence of a previously recorded interpretation. Even with

"talking books," the language is being interpreted and translated by the intellect. Music by ear

alone is total dependency upon performance by the sighted--there is no translation process

taking place.

Various arguments for and against music reading were discussed. Arguments against often state

that braille is too slow to be effective in performance situations. The argument for states that

music, whether braille or print, is still a new language to be learned at some first basic step. The

initial speed of interpretation is irrelevant, and should not be a deciding factor against print or

braille music literacy.

On the college level, braille music is extremely valuable. The study of orchestration, arranging,

and harmony is difficult, at best, without being able to see the range of instruments, musical

logic, and architectural form. Most blind music majors tend to feel at a great disadvantage

attending schools without on-site braille music instruction. They do, however, normally pay the

same tuition that the sighted student pays--an interesting concept!

A Braille Music Lesson for the Layperson

Those attending were exposed to a sample braille music solfege sight-singing lesson. I showed

them the logical clarity of the braille music system, and why they need not fear the words "Music

Code." I also demonstrated a way to connect-the-dots, so to speak, and visualize print

note-names within the braille music note cell. By the end of the session, all were reading and

singing braille music to pitch while counting note values--amazing for such a "complicated" braille

code! 

I demonstrated various formats including "facsimile" which allows teachers to use some braille

music without a knowledge of the music code. We looked at simple guitar accompaniment usable

in the classroom, as well as piano formats.

Workshop Summery

It is not my purpose to convince over-burdened teachers that they must learn braille music. 

However, to support literacy for those who will benefit is to allow them independence and

freedom.  As teachers, how better our depth of understanding can become if we possess a view of

those who hear in darkness.  It is not up to the sighted to decide for the blind that literacy of any

kind is not practical.  It is up to all teachers to expose students to every means of tangible

communication media available.

The workshop concluded with a concept that, if the decision not to support music reading (braille

or print) is made by those who know little about it, then what hope do we have?  Many blind

experts in the field of braille music are also successful teachers of music.  I therefore invite you to

draw your own conclusions!

506 -- MAC IS WHERE IT'S AT

Ginger Brown, Teacher of the Visually Impaired, Chandler Tripp School, Santa Clara County

Office of Education

This workshop focused on using the Macintosh computer as a learning tool for young non-

disabled visually impaired and multi-impaired children.  It also demonstrated how the Mac can

be a great opportunity for children to interact with each other.

The workshop featured a video tape demonstrating how many software programs work.  Each

demonstration was followed by an excerpt of 3-5 year olds (both low vision and totally blind)

using the software programs.  The programs used address a number of important concepts for

the preschool age child including cause and effect ("The Camelephant"), pre-reading skills

("Letter Fun," "Stickybear's Early Learning Activities," and "Toy Store"), word processing

skills ("Kid Works"), and problem solving ("Thinkin' Things").  Story activities were shown in

"Circletime Tales" and "Just Grandma and Me."   "Faces," in which the children can create their

own face from a variety of facial parts, is a favorite among the low vision students.  "My

House/ My Town" is a great program for working on identifying and determining the function

of items in the home and community.

The children can access the computer through a variety of adaptive accessories and

modifications.  The Touch Window and Intellikeys (complete with tactual markers) were

demonstrated on the video tape.  Other modifications included large print letters on the regular

keyboard and adjusting the angle of the keyboard to make it easier for some low vision

students to see.

A handout and catalogs for the different software companies were available to participants who

wish to purchase any of these software programs for their classroom.  The workshop was well

attended, with great suggestions made by the audience.

509 -- TRANSITION TO THE AMERICAN UNIVERSITY: HADLEY SCHOOL

FOR THE BLIND'S LATEST CORRESPONDENCE COURSE OFFERINGS FOR

INDIVIDUALS WITH VISUAL DISABILITIES

Dr. Karen Wolffe,  The Hadley School for the Blind 

In this presentation, Dr. Wolffe discussed the five courses which make up an exciting new

program, Transition to the American University, at the Hadley School for the Blind.  The five

courses, Preparation Starts Early, Personal Study Skills, Adaptations and Accommodations,

Personal & Social Adjustment to Campus Life, and Career Planning, are geared specifically to

high school students preparing for college or other postsecondary training.  Any high school

junior or senior who is blind or visually impaired is welcome to enroll immediately.  Students

who are younger or adults considering a return to school are also welcome to enroll, as space is

available.  Hadley courses are available free of charge.

Each of the five courses in the Transition program is comprised of six audiotapes or modules

with supplemental materials available in both braille and print.  There are self-directed

activities for students included in each module and assignments throughout the courses which

are to be returned to the Hadley instructor for feedback.  Students can reach their instructor for

guidance or simply to discuss materials at any time during their enrollment.  The toll-free

phone service is answered from 8am to 4pm, Monday through Friday, and there is also a voice-

mail service available after-hours and on the weekends.

Students can earn a quarter Carnegie credit per course.  More importantly, they can prepare for

college or postsecondary training in a meaningful, self-paced distance learning sequence. 

Students are encouraged to think seriously about themselves and research appropriate

postsecondary options.  In addition, there are college-level lectures included for students to

listen to as well as to use to develop and practice notetaking skills.  The overall program goal

is for each student to consider and write out an action plan for college admission and

participation.  Throughout the courses there are interviews with current and former students

who are blind or have low vision.  These students share valuable information about how they

managed life on campus and negotiated with professors and helpers like readers to accomplish

their coursework successfully.

Students interested in enrolling should call the Student Services Department at The Hadley

School for the Blind, 1-800-526-9909, and indicate that they are interested in enrolling in the

Transition to the American University program.

808 -- SUCCESSFUL JOB SEEKING TECHNIQUES FOR INDIVIDUALS WITH VISUAL

DISABILITIES

Dr. Karen Wolffe, Career Counseling & Consultation, Austin, Texas

In this presentation, Dr. Wolffe discussed the techniques necessary for successful job seeking

with particular emphasis on job interviewing skills.  She discussed a structured approach to job

seeking which includes five major content areas: self awareness, vocational exploration, job

maintenance skills, job seeking skills, and job search skills.  She presented a brief overview of

each of the content areas and shared strategies for facilitating with different types of students or

adults with visual disabilities.

The different types of students and adults were delineated by the amount of intervention

necessary for teachers and counselors to provide for successful skill acquisition.  Those

individuals needing the least amount of intervention were identified as informational level. 

People at the informational level were identified as being able to assimilate information through

reading, listening, and observing skilled teachers, counselors, or mentors as well as being able

to generalize what they learn and use their knowledge in different environments as needed. 

Individuals who need an average amount of intervention were identified as instructional level. 

Dr. Wolffe discussed the fact that these individuals need to receive instruction, be taught how

to do tasks, have tasks demonstrated and reviewed.  Although such students and adults can

learn and generalize, it will be important for teachers and counselors to present information and

instruction in different settings to facilitate learning.  Finally, individuals with the greatest need

for intervention were identified as advocacy level.  Advocacy level students and adults need

ongoing support and intervention in order to acquire skills and to perform in different

environments.  Their need for intervention may diminish over time, but there is an expectation

that they will need some amount of intervention, possibly extensive intervention, for life. 

Finally, Dr. Wolffe pointed out that most people move between levels based on their interests

and innate abilities.

In addition to discussing the five major content areas, self awareness, vocational exploration,

job maintenance, jobseeking skills, and job search skills, Dr. Wolffe spent considerable time on

an effective job interviewing process which can easily be imbedded in a job seeking skills

class.  The ten major points she covered are listed below.

Research the company in advance (call & ask for public information, go to the library, read

newspaper, ask people you know who work there about the company, ...)

Establish a friendly rapport with the interviewer (smile, shake hands, visit... )

Be prepared to respond to: "Tell me a little bit about yourself ..."

Give at least three (3) good reasons why you should get the job (e.g.,"During high school, I

had perfect attendance.")

Have at least one (1) job-related question (e.g., "Will you be my immediate

supervisor?")

Have a prepared functional disability statement (any liabilities:

transportation, child care, lack of experience, poor work history, criminal

record, chronic health problems?)

Be prepared to respond to interviewer's disability-related questions (evidence

of remediation - what you've done to correct the problem - may be necessary)

Thank your interviewer (by name) for his/her time and find out next step in the

hiring process (ask if you can check back and if so, when?)

Follow up (thank you note, telephone inquiries, visits) but don't be a pest!  If

you don't get the job, ask for referrals to other, similar positions.

Document for your files: where you interviewed, with whom you interviewed, when you

interviewed, how & when to check back on your status in the hiring process - write it all

down!

For further details concerning the career content areas, please feel free to contact Dr. Wolffe at

P.O. Box 341, Manchaca, Texas 78652; 512-280-5792 (voice or fax); e-mail:

25254.2250@compuserve.com.

812 -- BRIDGIN: A COMPUTER PROGRAM FOR PROGRESSIVE TRANSLATION OF

BRAILLE

Marie Knowlton, Ph.D, Department of Educational Psychology, University of Minnesota

BRIDGIN consists of three computer Programs to automatically produce a variety of renditions

of the same text, each made according to a particular student's current state of progress in

learning grade 2 Braille.

The first, PIKTRAKS, allows the teacher to select any subset of 189 contractions of grade 2

Braille. These will be used in one or more later translations of a text. Sets of selected rules can be

later modified by adding more rules or deleting those already selected.

The second program RETRANS, requires for input a print text and the grade 2 braille translation

of that text, and the rule choice file created with PIKTRAKS. RETRANS preprocesses the text,

matches the grade 1 and grade 2 segments of the two files and creates a new text file containing 

only the contractions selected in the PIKTRAKS file. The programs are largely

table-driven, the primary common table being a list of grammar rules indicating which fragments

of Braille may correspond to which fragments of English print.

A third program, BRIDGSET, allows the user to manage the input and output files as well as

providing for control of the format of the output file. It permits the user to identify the input

path for the text and braille files and the output path for the retranscribed braille file. The page

numbering, position of headers/footers, single or double spacing of the output file, and

identity of the rule choice file can be specified with this program.

All the programs are IBM compatible with MS DOS 3.0 or higher. They require 640 RAM with a

one megabyte hard drive. For further information contact: Marie Knowlton Graduated Braille

Systems, Inc., 1930 Laurel Ave., St. Paul, MN 55104, 612-624-1859; e-mail:

know1001@maroon.tc.umn.edu.

604 -- THE BRAILLE RESEARCH CENTER AND THE UNIFIED BRAILLE

RESEARCH PROJECT

Hilda Caton, Director, Braille Research Center

Darleen Bogart, Chairman, ICEB Unified Braille Code Research Project

The description of this workshop in your program states that there will be a discussion of The

Braille Research Center, specifically as it relates to the Unified Braille Code Research

Project. That will, indeed, be a part of the discussion. However, new and exciting things have

happened at the BRC since the proposal for this workshop was sent to CTEVH. Because of that,

I am taking the liberty of restructuring my presentation to include those things and to clarify the

BRC's status now.

This presentation will include the philosophy of the BRC - its beginnings, its progression to its

present position, its relationship to organizations of and for the blind, and its relationship to the

Unified Braille Code Research Project. I believe that this will give you a better understanding of

what The Braille Research Center is all about. You will certainly be given time for questions and

discussion at the end of the workshop.

Philosophy

The most important thing I can say to you about the BRC is that those of us who were involved in

its development have a shared and strong conviction concerning the importance of Braille. We

believe that there is an urgent need for research to help us understand Braille better and make it

better, and an urgent need for a Braille Research Center, where long-term, programmatic

research focused on the improvement of Braille and of the ability of those who use and teach it,

can be conducted. Dr. Emerson Foulke has described our conviction as follows, and I quote:

"For those who, because they are blind or visually impaired, cannot read the printed page, there

are two ways in which reading might be accomplished. They can read by listening to the oral

reading of a person who can see the printed page, or they can read Braille. Braille is the best, and

the most effective way of reading for those blind persons who know how to read it well.

It is better than reading by listening for a number of reasons. For those who have nontechnical

reading interests, reading by listening may be satisfactory, but for those whose interests

extend to mathematics and various scientific and technical fields, those interested in the

programming and use of computers, and those who must consult reference works frequently in

order to perform their tasks efficiently, Braille is indispensable.

Unfortunately, when blind children began to attend public schools in large numbers, they did not

always find the Braille reading matter they needed to be on a par with their sighted peers. To

make matters worse, persons trained to teach them Braille were often poorly trained or

unavailable. The result was that they had to rely on reading by listening to read many things that

would have been read much more effectively if they had been available in Braille. Furthermore,

because they were confronted by a shortage of Braille reading matter, and because they were

receiving inadequate instruction in Braille reading, they did not learn how to read Braille well

enough to take full advantage of it. 

Of course, children who do not know Braille very well do not ask for it, the production of Braille

begins to fall off, and there is a gradual decline in the research that could make the teaching

of Braille more effective and the use of Braille more profitable. Those of us who are interested in

Braille should have noticed these problems many years ago, and should have taken measures

then to turn the situation around. I am afraid we must accept the blame for not having paid

enough attention to what was going on. However, many of those in a position to do something

about this situation are now awake, and are beginning to take corrective measures.

One of the most urgent needs is for research that can show us how to do a better job of teaching

Braille, research that can show readers how to read Braille faster and more accurately, and

research leading toward the development of a single, internally consistent and unambiguous

Braille code in which all of the text can be written that must be read and understood by blind

readers who strive to be truly literate."

A Little History

The Braille Research Center became a reality because a few years ago, several of us who are

keenly aware of the problems limiting the usefulness of Braille that should not and need not exist

got together and developed a proposal for the establishment of a Braille Research Center. The

American Printing House for the Blind read our proposal, agreed with us, and made available to

us the working space we needed to get the Center under way. The specific order of events to

establish the BRC was:

1. The Braille Research Center was established at APH on September 1, 1992. However, it did

not become an independent non-profit organization until August 18, 1993, because of delays

in obtaining recognition as a nonprofit corporation by the IRS.

2. The proposal that enabled us to establish the BRC at APH was written by Emerson Foulke,

Phil Hatlen of the Texas School for the Blind, Bob Winn of the Hadley School for the Blind, Dean

Tuttle of Hadley, and me. Once it was accepted by APH, the Center was set up with the following

staff: Hilda Caton, Director; Margaret Gordon, Research Associate; Eleanor Pester, Research

Associate; Carol Roderick, Research Assistant. An advisory committee was also established, and

the following persons were appointed to membership on the committee: Emerson Foulke, Phil

Hatlen, Bob Winn, Dean Tuttle, Tuck Tinsley III, Ex-officio, June Morris, Ex-officio.

3. During FY 1992, the year prior to receiving non-profit status, the Center could not raise funds

and, therefore, the staff worked primarily on projects of the APH Educational and Technical

Research Department. We worked on only one project that was not an APH project - the Unified

Braille Code Research Project.

4. After non-profit status was granted in 1993, the Center was able to engage in fundraising

activities and to continue its work on projects that were not a part of the APH Educational and

Technical Department.

5. Unfortunately, we were not very successful in our fundraising efforts. APH was very

supportive and has donated a substantial amount of money to the Center. Ironically, however, the

support of APH has worked more to our disadvantage than to our advantage. It appears that the

majority of the people to whom we appealed for funds believed that, in spite of our assurances of

independence, the Center was a part of APH and that APH would be able to support it

indefinitely. This is not the case at all. As of November, 1994, I was told that APH would not be

able to continue its support to the Center and that the Center would have to be discontinued. It

was at this point that I contacted persons who, I believed, might come to our assistance. They did,

in fact, do just that, and they indicated in a November, 1994 proposal to Dr. Tinsley that they had

contact with national charities which, they felt, would be willing to support the Center.

6. Discussions and negotiations about the proposal continues until the beginning of March, 1995,

and the proposal has now been accepted by APH. The BRC will be moving to The National

Center for the Blind in Baltimore, Maryland, this summer.

It is very important that everyone understand our reasons for relocating the BRC at the National

Center for the Blind. It is certainly true that by so doing, we obtained secure funding,

which will allow BRC's work to continue. However, that is not the sole, or even the primary

reason for moving to Baltimore. For years, I have consistently found myself in strong agreement

with the positions taken by NFB concerning the importance of Braille literacy, the alarming,

nation-wide decline in the ability to read Braille, the failure on the part of the professionals in

Special Education to meet their responsibility for ensuring that every blind child is given the

opportunity to receive competent and intensive instruction in the reading and writing of Braille,

and the urgent need to take immediate steps to turn this distressing situation around.

Although I have been a supporter of the positions taken by NFB in regard to Braille for many

years, I must confess with some embarrassment that, until recently, my Braille research has not

been sufficiently guided by the feedback that could have been provided by dedicated and

competent Braille readers.

On October 1, 1992, I became the Principal Director of a project conducted jointly by APH and

NFB. The goals of the project are to develop better materials for use in teaching blind adults how

to read Braille, and to train blind persons who are competent and enthusiastic Braille readers to be

mentors. These mentors will help the blind adults who have completed their course of

instruction in Braille reading to sustain their interest until the reading of Braille has become an

integral part of their daily living. The preparation of the materials for teaching Braille and

for preparing mentors for their tasks has been a collaborative effort of staff members of APH's

Educational Research Department and a panel of Braille readers nominated by NFB. Some of the

members of this panel are Braille instructors. All of them are accomplished Braille readers who

know how important Braille has been in their lives, and who are determined to see to it that all

blind persons have the opportunity to become competent Braille readers and experience the

advantages the reading of Braille confers. As I worked with the members of this panel, I quickly

realized that they had a better knowledge of Braille than most of the Professional Educators with

whom I had been working heretofore, and that they were providing the kind of advice and

guidance I should have been taking advantage of for years.

The preceding account is just one example of the positive experiences that have resulted from my

association with members of NFB. The NFB members with whom I have worked are intelligent,

dedicated, and ready to go to work. When BRC has been moved to the National Center for the

Blind, it will be conducting its research in a facilitating climate that provides not only

excellent technical support, but also the intellectual stimulation and excitement that nourishes

research and makes it productive.

The Role of BRC in the Unified Braille Code Research Project

And now, at last, I come to the part of my talk that you expected to be the main topic. It really is,

but I think you need the background I have given to know where the Braille Research Center

is today, and why.

The role played by the BRC in the Unified Braille Code Research Project has come about through

a rather long route. Briefly, this is the order of events: 

1. The awakening of international attention to Braille began many years ago. Actually, in the very

early nineteen hundreds attempts were made to standardize American and British Braille which

didn't work out very well. (There is a long, and interesting history about this, but we don't have

time for that now.)

2. In 1983, The International Coordinating Committee on English Literary Braille (ICCOELB)

met in Washington, D.C. to discuss the unification of the North American and British Literary

Braille codes. As you know, there are differences in these codes and an effort was started at that

time to try to unify the two systems so that all English speakers could use all of the Braille codes

in both systems. A little progress was made.

3. The second meeting of this group was held in London, England in 1988 and a little more

progress was made and a few changes were made in both codes to make them a little more alike.

4. In 1988, realization of the urgent need for Braille research gained momentum as the result of a

clarion call issued by NAPUB (National Association to Promote the Use of Braille) for research

to restore Braille to the status it never should have lost. This call was in the form of a resolution,

the text of which follows.

"Whereas, literate blind men and women everywhere are increasingly concerned about the

decreasing emphasis on the teaching of Braille to blind children in public and residential

schools; and 

"Whereas, insufficient emphasis is placed on teaching Braille to education majors and others

preparing for careers in the education of the blind; and 

"Whereas, Braille originated at a time when little thought was given to the integration of blind

persons into the educational system established for sighted persons; and 

"Whereas, the Braille code has become fragmented into several codes and sets of formatting rules,

including the Braille used for writing literary reading matter, mathematics, textbooks,

poetry, music, and so on; and

"Whereas, the proliferation of Braille rules and codes intimidates blind learners and those

preparing to teach Braille; and

"Whereas, the evolution of Braille has been dominated by considerations of bulk and cost at the

expense of readability, learnability, and teachability; and

"Whereas, recent efforts to bring blind persons into the educational and social environment of an

enlightened society have focused attention on Braille's shortcomings, and spurred efforts

to bring about changes in Braille that will allow it to meet current needs; and

"Whereas, changes in the present Braille codes will not be accepted unless there exists a well

founded consensus regarding the merits of the proposed changes; and

"Whereas, little is known about the impact on readability of multiple codes and successive levels

of contraction of Braille; and it is impossible to plot a defensible course of action to improve the

Braille code, and thereby to contribute to its acceptance by those who teach, learn, read, and

write Braille, without empirical data to point the way; and

"Whereas, there does not now exist any conviction concerning the actions that must be taken to

improve the teachability and readability of Braille in order to ensure its future acceptability by

those who teach, read, and write Braille;

"Now therefore, be it resolved by the membership of The National Association to Promote the

Use of Braille, in Convention assembled in the City of Chicago, Illinois, on this fourth day of

July, 1988, that a program of research be initiated to: (1) identify major factors affecting the

teaching, learning, and reading of Braille; (2) formulate the questions that must be answered

before any changes in the existing Braille codes are made; and (3) design and implement the

research paradigm that will generate the empirical data needed to guide future

improvements; and

"Be it further resolved that we petition the National Library Service for the Blind and Physically

Handicapped to be an active supporter of the effort to improve Braille, and an active

participant in that effort; and 

"Be it further resolved that the President of NAPUB appoint a Principal Investigator to direct the

research effort, and to identify the individuals and organizations whose cooperation will

be needed to implement the program of research; and

"Be it further resolved that copies of this Resolution be published in all appropriate places, and

that individual copies be sent to the Chief of the National Library Service for the Blind and

Physically Handicapped, and to each member of The Braille Authority of North America."

Following the issuing of this resolution, I was asked to work with NAPUB to either be the

Principal Investigator, or supervise the person who was the investigator. I agreed to do this, but

the project was never started because the BRC was established at the American Printing House

for the Blind before we got under way.

5. The third meeting of ICCOELB was held in Lake Joseph, Canada in May, 1991, and at that

meeting, the group formally became the International Council on English Braille (ICEB). A

constitution was drawn up and Fred Schroeder was elected President. The ICEB then took on the

challenge of trying to unify British and American Literary Braille.

6. In the meantime, at the meeting of the Braille Authority of North America (BANA) in

Albuquerque, New Mexico in November 1991, a proposal was presented by Drs. Tim Cranmer

and Abraham Nemeth to attempt to unify all of the North American codes except music

and BANA approved the project.

7. Work began on that project, committees were assigned to work on specific aspects of the

codes, etc. Then, at the November, 1992 meeting of BANA in Louisville, Kentucky, the BRC

presented a proposal to them to allow the BRC to conduct the research related to the UBC and to

assist in fundraising for that project. The proposal was accepted and the BRC conducted the

evaluation of the initial report of the UBC Committee II and is in the process of planning the

evaluation of the second draft of the Committee II report.

8. Following that, at a meeting in Sacramento, CA in spring 1993, representatives from the ICEB

countries indicated that the project must be international in scope because both the American

codes and the British codes are used in most of those countries. The proposal was made that the

ICEB project, which originally dealt with only literary Braille, should be expanded to include

all codes in the ICEB countries, except music.

9. In a subsequent meeting in Sydney, Australia, in June, 1993, ICEB did officially accept

sponsorship of the project and at the same time strongly recommended that The Braille Research

Center become an international Center and continue to conduct the research related to the UBC

(and also assist in fundraising). We responded by accepting this responsibility and by adding a

representative from Britain to the Advisory Committee of the BRC and began regular contact

with all member countries of ICEB. We plan to add members from each country to the Advisory

Committee later.

10. At this point, the Unified Braille Code Research Project is still a project of ICEB and the BRC

is responsible for assisting in the fundraising.

11. I have received verbal assurances from the Chairman of the ICEB fundraising that the

organization supports our proposed change in location for the Center. They feel that support from

a nonprofit organization with a strong concentration on Braille, and that is in a position to provide

adequate support for the Center is greatly preferable to its present situation. They are

also willing to raise funds in their own countries for the BRC if, and only if, the change in location

takes place.

Finally, I would like to say that I believe strongly in what the BRC is doing. I ask for the support

of all of you for the BRC in its new location and assure you that we will be doing our best

to eliminate illiteracy among blind children and adults.

